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Curriculum 

Introduction

The Nursery School and Orchard room provision aim to ensure that all children gain access to a broad and balanced curriculum, which is differentiated suitably to meet children's individual needs and is consistent with the Early Years Foundation Stage (EYFS).

Principles into Practice
      The principles which guide the work of all early years practitioners are grouped into four themes:
A Unique Child  -  every child is a competent learner from birth who can be resilient, capable, confident and self assured.
Positive Relationships  -  children learn to be strong and independent from a base of loving and secure relationships with parents and carers and / or a key person.
Enabling Environments  -  the environment plays a key role in supporting and extending children’s development and learning.
Learning and Development  -  children develop and learn in different ways and at different rates and all learning and development is equally important and inter-connected.

Themes and Commitments
Each of the four themes link to four commitments:

Unique Child:
· Child Development
Babies and children develop in individual ways and at varying rates.  Every area of development – physical, cognitive, linguistic, spiritual, social and emotional – is equally important.

· Inclusive Practice


The diversity of individuals and communities is valued and respected.  No child or family is discriminated against.

· Keeping Safe

Young children are vulnerable.  They develop resilience when their physical and psychological wellbeing is protected by adults.
· Health and Wellbeing


Children’s health is an integral part of their emotional, mental, social, environmental and spiritual wellbeing and is supported by attention to these aspects.

Positive Relationships:

· Respecting each Other


Every interaction is based on caring professional relationships and respectful acknowledgement of the feelings of children and their families.

· Parents as Partners


Parents are children’s first and most enduring educators.  When parents and practitioners work together in early years settings, the results have a positive impact on children’s development and learning.

· Supporting Learning


Warm trusting relationships with knowledgeable adults support children’s learning more effectively than any amount of resources.

· Key Person


A key person has special responsibilities for working with a small number of children, giving them the reassurance to feel safe and cared for and building relationships with their parents.

Enabling Environments:
· Observation, Assessment and Planning


Babies and young children are individuals first, each with a unique profile of abilities.  Schedules and routines should flow with the child’s needs.  All planning starts with observing children in order to understand and consider their current interests, development and learning.

· Supporting Every Child


An environment supports every child’s learning through planned experiences and activities that are challenging but achievable.

· The Learning Environment


A rich and varied environment supports children’s learning and development.  It gives them the confidence to explore and learn in secure and safe, yet challenging indoor and outdoor spaces.
· The Wider Context
Working in partnership with other settings, other professionals and with individuals and groups in the community supports children’s development and progress towards the outcomes of “Every Child Matters”: Being Healthy, Staying Safe, Enjoying and Achieving, Making a Positive Contribution and Economic Wellbeing.

Learning and Development:

· The Characteristics of Effective Learning

All areas of learning and development are underpinned by the Characteristics of Effective Learning (Appendix 1).  These describe ways in which a child engages with other people and their environment through playing and exploring, active learning, and creating and thinking critically.  The Characteristics of Effective Learning underpin the EYFS areas of learning and development and support the child to remain an effective and motivated learner.

· Playing and Exploring


Children’s play reflects their wide ranging and varied interests and preoccupations.  In their play, children learn at the highest level.  Play with peers is important for children’s development.

· Active Learning



Children learn best through physical and mental challenges.  Active learning involves other people, objects, ideas and events that engage and involve children for sustained periods.

· Creating and Thinking Critically


When children have the opportunity to play with ideas in different situations and with a variety of resources, they discover connections and come to new and better understandings and ways of doing things.  Adult support in this process enhances their ability to think creatively and ask questions.


Areas of Learning and Development


The Early Years Foundation Stage (EYFS) is made up of six areas of learning and development.  All areas of learning and development are interconnected and are equally important.  

Areas of Learning and Development

The EYFS areas of learning and development are divided into prime and specific areas.  The three prime areas begin to develop quickly in response to relationships and experiences and are fundamental throughout the EYFS.  They run through and support learning in all other areas.  They are:
· Personal, Social and Emotional Development

· Communication and Language

· Physical Development

The four specific areas include essential skills and knowledge.  They grow out of the prime areas and provide important contexts for learning.  They are:

· Literacy

· Mathematics

· Understanding the World

· Expressive Arts and Designs

Each area of learning and development is divided into aspects.  The aspects for each Prime Area are:

Personal, Social and Emotional Development

Understanding Feelings
Making Relationships

Sense of Self
Communication and Language

Listening and Attention 
Understanding
Speaking
Physical Development

Moving and Handling
Health and Self-care
The aspects for each Specific Area are:

Literacy

Reading
Writing
Mathematics

Mathematics
Understanding of the World
People and Communities
The World
Technology
Expressive Arts and Design
Creating with Materials
Being Imaginative and Expressive































 










Long-Term Planning   

Staff ensure that:

· learning experiences are rewarding and enjoyable ensuring that children can explore, investigate, discover, create, practise, rehearse, repeat, revise and consolidate their developing knowledge, understanding, skills and attitudes;

· the potential within each Area of Learning and Development is fully understood and the most effective ways for children to access this learning is carefully considered;

· “learning intentions” are laid down in the School’s Schemes of Work and a progressional learning sequence addressed, whilst understanding that learning often develops in a spiral form.  This work incorporates the “Development Matters” strands from the EYFS (see Appendix 2).

· their own role is identified: they are responsive to children’s individual needs; they help children to make connections in their learning and reflect on what they have learnt already; they support children to move forward in their learning;

· resourcing issues are also addressed in the School’s Schemes of Work.

Mid-Term Planning

The School environment is organised carefully into a series of Workshops (areas designated to facilitate a wide range of experiences and learning).  These include: 

· Block play and Construction

· Books
· Creative

· Graphics

· Home Corner

· Malleable Materials

· Maths

· Sand and Water

· Science / Investigation

· Small World

· The Outdoor Environment

The learning potential of each workshop area is assessed by staff and continuously appraised.  Examples of the cross-curricular approach are displayed for parents and visitors to the School.

In addition, the mid-term planning takes into account the events that occur regularly such as religious/cultural festivals and seasonal changes, and small groups of children’s particular interests (which may last for weeks at a time).  

Short-Term Planning
Staff consider:

· Specific Learning Intentions 
i.e. the knowledge, concepts, skills and attitudes within the Areas of Learning and Development to be targeted through the staff's focus using:

· the Workshop potential

· Special Events e.g. visits, settling in new children, celebrations, visitors, etc.

· Mini “themes” or a focus linked to small groups of children’s particular interests.

Staff ensure that provision is made for children's wide range of ability and individual need e.g. planning extension activities for particularly able children.

· Their observations of children's abilities, response to and use of the learning environment.  

      Such judgements are essential to inform future plans.  Staff record these in 3 ways:

· within the “notes/considerations” section of individual children's Learning Journals;

· in the daily workshop and group time planning sheets (focus, which approach/scaffolding required, specific children to be targeted).

In so doing the Staff bear in mind the principles outlined in the Learning and Teaching Policy, noting:

· the importance of educating the whole child - social, emotional, physical, intellectual, moral and spiritual, cultural development, recognising that the areas are inter-related;

· the value of intrinsic motivation e.g. through child initiated activity;

· that children learn most effectively through first hand, contextualised, experiences;

· that what children can do (rather than what they cannot do) should be the starting point for learning.

Evaluation
Evaluation of the effectiveness of this Policy is an ongoing process.  
Criteria by which success is judged:

· over a period of time all children should experience a broad and balanced curriculum (evidence from documentation in the children's individual records and through regular analysis of the short term planning sheets);

· the curriculum builds on the experiences that the children bring from home (evidence from the initial parent/carer conference and on-going communication reflected in record keeping);

· the individual needs of children are met (evidence from children’s Next Steps and Learning Journals, and also from the short-term planning where differentiation of learning intentions is recorded);

· consistency and continuity of learning experiences within the Nursery School are ensured by the staff's knowledge and understanding of the schemes of work and further enhanced by a proactive liaison across the phases of education (evidence from the short-term planning documentation and Keyworker’s record keeping).
Personal, Social and Emotional Development

Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life.

Statutory Framework for the Early Years Foundation Stage, 2021

Aims (Intent)
In partnership with parents, the School aims to support each individual child’s growth, recognising the close interrelationships between Personal, Social and Emotional development. In broad terms we aim to support each child’s emotional well-being by developing their knowledge of who they are and where they fit into the world around them. This in turn supports each child whilst developing a respect for others, social competence and a positive disposition to learn.

Methodology (Implementation)
The practice of the School has evolved from the staff’s understanding of the Personal, Emotional and Social needs of young children.

· Home-School Continuity

Staff recognise the importance of providing a continuity of experience from home to the School.  To this end they:

· find out relevant details about children’s home experiences from parents;

· provide visits to the School;
· promote a welcoming, reassuring and physically secure environment;
· endeavour to ensure that children are not confronted with situations with which they cannot cope;

· regularly share information with parents and encourage parents’ reciprocity;
· build up experiences gradually over a period of time;

· provide a child-centred structure to the day and give flexibility within the framework.

·    Paired Key Worker System

On entry to the School, each child is assigned a Key Worker. Each Key Worker is responsible for a small group of children, fostering a secure attachment with each child, building relationships with the child’s parents/carers and maintaining each child’s development record.
Key Workers work in small teams so that there are other familiar and trusted people for the children if the primary Key Worker is absent. 
Each Key Worker will:
· Develop a positive relationship with each child’s parent/carer
· Build a trusting and secure relationship with each child
· Understand and support each child’s preferred method of communication
· Value and respect each child equally
· Engage in play and supports each child’s interests
· Provide each child with stability and security as he/she explores the environment and new challenges
· Have high expectations of each child as an individual
· Consistently set or uphold appropriate boundaries

· Celebrate each child’s successes including processes and actions
· Know each child deeply and share that knowledge with the other staff
· Support transitions within and beyond the School 

· Physical Care

For young children it matters a great deal how someone e.g. wipes their nose, reacts to their tears or changes them if they are wet.  Staff always treat children with respect and care.  They encourage independence but if a child needs their help they will always ask a child’s permission or explain to a child what they are going to do before they help him/her.

· Staff as Role Models

Adult role models are important.  The “group” ethos extends to staff working as a team.  Children watch and learn from the staff’s interactions. If staff show excitement when they learn new things, show awareness of the needs of others and consider carefully the effect of their actions and words, children are also likely to develop such skills and attitudes. For example, if a staff member shares decisions with the children on the organisation of the environment, provision of resources and the content and direction of their activities, they will learn to be independent and curious and to take the initiative.  Staff also join in children’s activities and discussions (when appropriate) and often refer to how they dealt with similar situations when they were young.  Such interactions contribute to the development of children’s understanding of their own and others’ feelings.

· Teaching

· The Learning Environment

The Team ensures that the learning environment, both indoors and outdoors, reflects tasks that are familiar to individual children and their family, ethnicity, religion and culture. For children to be confident to try new activities and initiate ideas, Staff provide an environment that allows a wide range of choices and opportunities for self-initiated activity and the space to develop their ideas over time.  They support children in developing independence and self-confidence by providing well-defined areas of interest and an orderly storage system where children have consistent access to materials and equipment.  Children are encouraged to take responsibility for their environment (e.g. washing their pallets when they have finished painting, protecting wild life in the garden).  Children are encouraged also to take responsible attitudes towards others e.g. while working on joint projects, showing younger children how something works.  Mutual trust builds up throughout the School, supporting each child to feel valued, to be part of a group and to forge relationships.

Children encounter many problems and challenges as they engage in their activities.  Sometimes they will fail in what they are doing and need to try again and again.  Some challenges and problems are carefully planned by adults so that they take account of individual strengths, are appropriate and will not frustrate or demoralise children.  Some children will need experiences to be broken down into several small steps.  All children need achievable challenges so that they have positive experiences and learn to regard themselves as capable and successful.

· Promoting Equality of Opportunity

The School is committed to providing an environment which fosters each individual child’s potential.  Staff recognise that emotional well being is essential for children to thrive and understand that most effective learning takes place in a social context.

Staff support children’s differing needs through the use of a wide range of strategies.  A key element of their work is a commitment to ensuring that children are secure in the knowledge that their contributions to the School are valued, respected and understood.

Evaluation (how we measure Impact)
The following methods are used to monitor the effectiveness of the School’s PSED provision:
· monitoring of record keeping and planning to ensure appropriate coverage of the curriculum area, including a balance of adult initiated and child initiated opportunities;

· monitoring of the quality of opportunities available in the workshop environment, including on-going reviews of resources and their presentation for children;

· monitoring staff confidence to support, extend and consolidate children’s learning in this particular area of the curriculum, (evidenced through staff appraisal and direct observation);

· monitoring whether expected progress in PSED is achieved across the cohort (evidenced through analysis of termly reflections on learning and of children’s Learning Journals).

Communication and Language 
The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.

Statutory Framework for the Early Years Foundation Stage, 2021
Aims (Intent)
The School recognises that each child is unique, and that they should be entitled to work at a relevant pace and in a way that is relevant to their own style of learning. Experiences to support learning in Communication and Language will be planned to ensure that the context is appropriate for children and their particular stage of development. In order to do this successfully, it is essential to form a close partnership with parents/carers and maintain this trusting relationship, in order to build on children’s capabilities successfully.

The School aims to support, extend and consolidate children’s Communication and Language skills through rich and stimulating  provision, taking into account the individual needs of the children (through the record keeping procedures and ongoing liaison with parents and carers).

The aims of the Communication and Language Policy are closely related to the aims of the School to its learning and teaching, curriculum planning and observation, assessment and record keeping policies and procedures.

The School aims to provide an environment and ethos that promotes its equality statement. 

Methodology (Implementation)
The Strands of Communication and Language 

Communication and Language is one of the ‘prime areas’ within the Early Years Foundation Stage. The prime areas begin to develop quickly in response to relationships and experiences, and run through and support learning in all other areas. The prime areas continue to be fundamental throughout the EYFS.  (Development matters in the Early Years Foundation Stage.) 

There are three strands identified within Communication and Language which are interdependent in nature and continue to develop throughout a child’s education. The strands identified are:

· Listening and attention

· Understanding

· Speaking

In order for children to work towards their potential in Communication and Language, they need to access a rich environment which offers relevant first-hand experiences in this area of learning.

The Role of the Adults 
To support listening and attention, staff:

· Model being a listener by listening to children and taking account of what they say in your responses to them. 
· Cue children, particularly those with communication difficulties, into a change of conversation, e.g. ‘Now we are going to talk about…’ 
· For those children who find it difficult to ‘listen and do’, say their name before giving an instruction or asking a question. 
· Share rhymes, books and stories from many cultures, sometimes using languages other than English, particularly where children are learning English as an additional language. Children then all hear a range of languages and recognise the skill needed to speak more than one. 
·  Introduce ‘rhyme time’ bags containing books to take home and involve parents in rhymes and singing games. 
· Ask parents to record regional variations of songs and rhymes. 
· Play games which involve listening for a signal, such as ‘Simon Says’, and use ‘ready, steady…go!’ 
· Use opportunities to stop and listen carefully for environmental sounds, and talk about sounds you can hear such as long, short, high, low. 
· Explain why it is important to pay attention when others are speaking.
Give children opportunities both to speak and to listen, ensuring that the needs of children learning English as an additional language are met, so that they can participate fully.
To support understanding, staff:
· Prompt children’s thinking and discussion through involvement in their play. 
· Talk to children about what they have been doing and help them to reflect upon and explain events, e.g. “You told me this model was going to be a tractor. What’s this lever for?” 
· Give children clear directions and help them to deal with those involving more than one action, e.g. “Put the cars away, please, then come and wash your hands and get ready for lunch”. 
· When introducing a new activity, use mime and gesture to support language development. 
· Showing children a photograph of an activity such as hand washing helps to reinforce understanding. 
· Be aware that some children may watch another child in order to know what to do, rather than understanding it themselves.
· Ask children to think in advance about how they will accomplish a task. Talk through and sequence the stages together. 
· Use stories from books to focus children’s attention on predictions and explanations, e.g. “Why did the boat tip over?” 
· Help children to 

· identify patterns, e.g. what generally happens to ‘good’ and ‘wicked’ characters at the end of stories 

· draw conclusions: ‘The sky has gone dark. It must be going to rain’ 

· explain effect: ‘It sank because it was too heavy’ 

· predict: ‘It might not grow in there if it is too dark’ 

· speculate: ‘What if the bridge falls down?’
To support speaking, staff:
· Wait and allow the child time to start the conversation. 
· Follow the child’s lead to talk about what they are interested in. 
· Give children ‘thinking time’. Wait for them to think about what they want to say and put their thoughts into words, without jumping in too soon to say something yourself. 
· For children learning English as an additional language, value non-verbal communications and those offered in home languages.
· Add words to what children say, e.g. child says ‘Brush dolly hair’, you say ‘Yes, Lucy is brushing dolly’s hair.’ 
· Talk with children to make links between their body language and words, e.g. “Your face does look cross. Has something upset you?” 
·  Introduce new words in the context of play and activities.
· Use a lot of statements and fewer questions. When you do ask a question, use an open question with many possible answers. 
· Show interest in the words children use to communicate and describe their experiences. 
· Help children expand on what they say, introducing and reinforcing the use of more complex sentences.
· Support children’s growing ability to express a wide range of feelings orally, and talk about their own experiences. 
· Encourage conversation with others and demonstrate appropriate conventions: turn-taking, waiting until someone else has finished, listening to others and using expressions such as “please”, “thank you” and “can I…?”. At the same time, respond sensitively to social conventions used at home. 
· Show children how to use language for negotiating, by saying “May I…?”, “Would it be all right…?”, “I think that…” and “Will you…?” in your interactions with them. 
· Model language appropriates for different audiences, for example, a visitor. 
· Encourage children to predict possible endings to stories and events. 
· Encourage children to experiment with words and sounds, e.g. in nonsense rhymes. 
· Encourage children to develop narratives in their play, using words such as: first, last, next, before, after, all, most, some, each, every. 
· Encourage language play, e.g. through stories such as ‘Goldilocks and the Three Bears’ and action songs that require intonation. 
· Value children’s contributions and use them to inform and shape the direction of discussions.
The Coordinator:
· creates a climate of confidence within the team  by acknowledging and using their experience and expertise, supporting and advising as necessary;

· maintains the quality of existing resources, negotiates additions as necessary within the School budget and introduces the new resources to other staff;

· leads  staff meetings and internal INSET when discussing specific and related topics;

· provides appropriate in-service training for staff  members where needed;

· attends appropriate in-service training/courses/support groups to facilitate own development;

· makes regular observations of practice and provides appropriate feedback to support further development of practice;

·  monitors the effectiveness of the School’s Policy and renews and revises the    documentation as necessary;

· samples  key workers’ planning and record keeping and makes judgements on quality;

· ensures that parents/carers have access to information  related to Communication and Language;

· monitors the effectiveness of practice throughout the School and ensures that provision is linked to children’s needs;

· analyses data collected through the Nursery School’s profile system (see Appendix 2) and  uses them to identify progress of different groups;

· creates an Action Plan when area/aspect is a focus in the School Strategic Integrated Development  Plan and identifies success criteria based on positive outcomes for children and/or their families and reviews  impact;

· liaises with Headteacher and Governors Curriculum Committee on matters relating to Policy and Practice;

· writes a short summary report based on his/her monitoring at the end of each academic year.

Parents and Carers
The School actively encourages parents and carers to develop a close partnership with the team members in order to further children’s communication and language development by:

· ongoing discussions regarding each child’s Communication and Language experiences at home;

· sharing with parents and carers the School’s ongoing assessments and observations of the child’s Communication and Language learning;

· Parents are also encouraged to work alongside Staff in School for example:

· reading or telling stories;

· playing turn taking games;

· listening to children talking about their experiences;

· introducing topics for discussion for instance, about their own experiences;

· involving themselves in role play situations.

Planning, Observation and Record Keeping
The Communication and Language Policy reflects the philosophy of the School’s Learning and Teaching Policy. All children, irrespective of gender, disability, age or race have equal access to Communication and Language experiences.  The Scheme of Work, developed alongside this Policy, is central to supporting the development of children’s Communication and Language skills.

The children’s learning, in each strand of Communication and Language, is nurtured through their access to the workshop environment both inside and in the garden which is carefully planned to maximise each areas cross curricular potential.  

Periodically, in accordance with the children’s developing interests and abilities, the resources in the workshop areas are changed to extend their knowledge, develop further skills, consolidate concepts and broaden attitudes.

The staff  keep individual records on the children’s interests and progress in Communication and Language using ongoing observations and assessments.  Guidelines to support this practice are presented in the School’s Observation, Record Keeping and Assessment Policy.  Contributions to individual children’s records from parents and carers are actively sought throughout each child’s time at the School and development, progress and achievements are noted by team members regularly shared.

Staff make best-fit judgements against the Development Matters strands of the Early Years Foundation Stage to assess the overall Communication and Language understanding of individual children and to highlight individual strengths and areas to be developed on a termly basis. Where a child may be experiencing difficulties in Communication and Language, the Speech and Language Tool is used to highlight the child’s strengths and identify areas where they may need additional support.
Staff use information from ongoing records of achievement to inform their short term planning for children’s work on a weekly and daily basis.

The team considers carefully appropriate strategies to ensure that the children develop whatever the individual needs. The Special Educational Needs and Disability Policy outlines how to identify and support children with speech and language difficulties. Below you will find a description of the School’s measures to support children in their acquisition of communication and language where they have English as an Additional Language.

Evaluation (how we measure Impact)
The following methods are used to monitor the effectiveness of the School’s Communication and Language provision:
· monitoring of record keeping and planning to ensure appropriate coverage of the curriculum area, including a balance of adult initiated and child initiated opportunities;

· monitoring of the quality of opportunities available in the workshop environment, including on-going reviews of resources and their presentation for children;

· monitoring staff confidence to support, extend and consolidate children’s learning in this particular area of the curriculum (evidenced through staff appraisal and direct observation);

· monitoring whether expected progress in Communication and Language is achieved across the cohort (evidenced through analysis of termly reflections on learning and of children’s Learning Journals).

Supporting Children with English as an Additional Language (EAL)

Children learn their first language as a means of communicating with others and of learning about the world around them (rather than as an end in itself).  The same factors motivate children learning English as an additional language in our School.

Aims
The staff aim to:

· create the environment and an atmosphere which promotes each child's self-confidence, interest and motivation to learn English;

· ensure ultimately that children become proficient in English in addition to their heritage language.

Methodology
· Staff follow the guidelines outlined in the School’s Communication and Language Policy.  They give further support to learners with EAL through an awareness and attention to building self-confidence. 

· The School helps children to feel as secure and relaxed as possible by developing effective partnerships with families through:

· key worker’s home visiting prior to children starting at Nursery School
· a ‘6 weeks in’ meeting to explain practice and gain feedback from parents 

· supporting the continued development of heritage languages and promoting the use of first language for learning (as this enables children to access learning opportunities through their full language repertoire).

· understanding that parents are key in developing their children’s communication and support if needed.

· supporting children when they first start e.g. by asking the parents for a list of key words in the child’s heritage language, and the correct pronunciation of each word. This may be difficult if parents also have little or no English but the use of images can support.  Practitioners can find images of the words they are likely to use in nursery such as “toilet” and “drink” and ask parents to write the word under the picture and say the word so the practitioner is able to hear the sounds.

· sharing key Makaton signs and symbols to use at home and Nursery School.

· showing respect for their heritage languages; 

· purchasing and displaying  books written in heritage languages and with appropriate illustrations;

· producing books in the School, perhaps with the assistance of parents writing in heritage languages with children’s own illustrations;

· taking care to speak and pronounce children’s names correctly;

· displaying and using clothes and material from a variety of cultures (in the home corner, for instance, and for role play);

· choosing puzzles, art materials, pictures, posters, musical instruments, cooking ingredients, information books and toys to reflect home backgrounds;

· encouraging parents of children with EAL to take an active part in the daily life of the School, and sharing their knowledge, expertise and aspirations.

· Practitioners will use a range of strategies to support children with EAL including:

Using of Visual Aids:
· Using visual aids as these are effective in communicating with children who have EAL. Images and objects are useful in engaging the child without the use of language. For children with little or no English, practitioners can create an “objects of reference” bag. The bag can contain objects or images that are used in the nursery daily to represent specific activities or routines such as a nappy, a paint brush or a cup. The practitioner can use the resources to show the child before carrying out the action. This will allow the child to gain an understanding of the routine and begin to associate actions first with an image or object, before then acquiring the correct word to match the action.

· providing sand timers that can help children to understand that something positive will happen at the end of a set period of time.

· using photographs of family members can be used to e.g. support separation.
Cutting down language:
· When talking to a child with little or no English, practitioners do not use full sentences. Practitioners use one and two word utterances, keeping their speech nice and slow and using gestures. Once the child has started to learn some English words and is confident in using them, the practitioner begins to increase the language to simple sentences. 
Playing alongside the children:
· A child will express him/herself best through doing something that he/she enjoys. Practitioners recognise that some activities can be good “confidence anchors” such as construction, clay, painting, sand, water as children can watch and absorb the talk and play around them without the need to participate with others (if they so wish). 
· Practitioners use play opportunities to interact with the children. Facial expressions and eye contact are a key in communication, helping the child to feel involved, appreciated and valued. 
· Practitioners allow the child to lead the play, offering key words such as “car” or “cat” where appropriate. Using noises or object sounds such as “choo choo” helps the child to understand and interact vocally without the pressure of using their language.

Building on Language acquisition over time: 

· Second language learners will acquire much of their language incidentally through interacting with peers and adults in meaningful contexts. Practitioners talk to children as they play alongside them, for example saying ‘Can you give me the scissors please?’, ‘Yes those are what I need’, or ‘Oh, that’s the stapler, I don’t need that yet, here are the scissors’, as this is an effective way of finding out if a child has understood  the practitioner and supplies children with the information they may not have known

· Recasting or remodelling language provides a positive way of dealing with errors children make as they try out new language. For example, if a child says ‘I goed to the park’, the practitioner acknowledges the successful communication of meaning and models the correct form of language by saying ‘You went to the park…did you go with your brothers?’

· Repetition is important, not only in stories, songs and finger plays, etc., but repeating and confirming children’s own attempts at speech. Practitioners show their interest in this way to encourage children to continue in their attempts to speak. By repeating and adding to the child’s spoken language practitioners scaffold children’s language learning, consolidating and adding to their knowledge of language structure.

· Practitioners may ‘self-talk’ through activities with which they are engaged, so that they are giving children a commentary on their actions, for example ‘I’m putting the banana on the plate, now you can help me cut it’, or ‘parallel talk’ where the practitioner provides a commentary on what the child is doing. Both strategies can be very helpful for short periods but should not be extended to the point where they become intrusive or inhibiting.

· Children need time to think, reflect and quietly absorb language around them. Practitioners are ready to respond as they are to initiate conversation and interactions, taking their lead from the child’s needs or interests.

· Practitioners understand that language is always best used in a meaningful context e.g. they talk about the sand, the water or the bricks while they are playing with them; talking about what children might have done at home, for instance, out of context can be confusing.

Offering Lots of praise:
· Children respond well to praise if it is genuine. Using visual gestures such as clapping and positive facial expressions will help empower a child who is attempting to use a new language. It will encourage him/her to continue trying and give them confidence. Self-esteem and confidence are key factors in learning a new language and positive feedback will encourage a child to have a go. 

Understanding and using their knowledge of the stages of development:

· Many children go through a ‘silent phase’ when learning a new language; this may last for several months but is not usually a cause for concern and is not a passive stage as learning will be taking place. Understanding is always in advance of spoken language and it is important that children do not feel under pressure to speak until they feel confident. It is, however, essential that adults continue to talk to children with the expectation that they will respond.

Playing Games:

· Language can be acquired and taught very effectively through playing games; the focus is on participation and enjoyment in a non-threatening and relaxed situation. Because children learning EAL are used to tuning in to different speech sounds they will usually enjoy and succeed at games based on auditory discrimination. These will support their speaking and listening skills and have the potential to enhance self-esteem through providing a vehicle for successful interaction. Games that do not require a verbal response allow less confident children to participate. Small groups are linguistically mixed, containing both children with EAL and those who are monolingual. 
Using Music:

· Musical activities are particularly valuable for supporting language learning. Simple songs, rhymes and refrains chanted in a rhythmic way are often the vehicle for children’s first attempts to articulate an additional language, and those with actions are particularly useful e.g. Put your Finger on your Nose, I Hear Thunder, I Went to School one Morning and I Walked like This, Five Fat Sausages, We All Clap Hands Together, An Elephant Goes Like This and That.

· Sharing songs and rhymes in home languages reinforces similarities in patterns of languages and fosters home to setting links. Music is a wonderful medium for sharing cultures, languages and benefits, and enhances language learning. Parents and bilingual staff can help translate favourites such as ‘Twinkle Twinkle Little Star’ and ‘Heads, Shoulders, Knees and Toes’ as well as sharing traditional rhymes and songs. 

Sharing Stories and books:

· Stories and books constitute a vital part of worldwide cultural and linguistic heritage. The well-planned use of stories, read and told, traditional and new, contributes greatly to children’s understanding and developing use of language. Stories based on personal experience can be a powerful medium for supporting children’s personal, social and emotional development as well as their communicative and linguistic skills. Story sessions bring pleasure and enjoyment, develop the imagination and help children to explore a range of ideas and feelings; they help organise their thoughts and link ideas to knowledge. Illustrated sequences, photographs, puppetry and wordless picture sequences give children the opportunity to formulate ideas in their home language which can then be translated into English with appropriate support.

· Opportunities to experience story telling in home languages greatly advantage children learning EAL. Familiarity with the language and structure of stories is transferable to a second language and prior knowledge of stories greatly enhances and facilitates learning. Dual text stories can be a good resource where home languages have a written text and parents are literate in that language. Planned stories can be an excellent medium for language learning. Practitioners choose stories with a clear story line, written or told in simple direct language. Those with repetitive texts are particularly useful as they give children the opportunity to hear language sequences they can tune into and rehearse e.g. The Gingerbread man, Three Bears, Billy Goats Gruff, Susan Cannot Sleep, The Enormous Turnip, The Little Red Hen, Are you my mother? The Core Book approach is also successful as children get to know the text so well. 

· Clear illustrations and other visual support, artefacts and props are used. Story sacks can be a wonderful resource. Home-made books, particularly about familiar settings or objects are a very valuable resource and give hours of pleasure to young children who delight in the familiarity of the pictures, especially where they, and other people they know, are in them. Telling, rather than reading, stories enable practitioners to more closely adapt them to individual needs. Persona Dolls make a particularly powerful story-telling medium which can be a vehicle for learning on many levels and can be particularly effective for supporting cultural identity. Careful consideration is given to the choice of story, particularly in illustrated books, to ensure positive images of diverse cultures and an avoidance of negative stereotyping.

Creating a learning environment where linguistic and cultural diversity are visibly celebrated:

· Peg labels in heritage language script are used in addition to display labels in heritage language.

· Yellow boxes have resources to represent other cultures – families have been invited to contribute to these.

· Practitioners ensure resources such home corner artefacts, dressing up, puzzles, pictures, posters, musical instruments, cooking ingredients, information books and toys are carefully selected to reflect children’s home background.

· Staff recognise that having more than one language can be a positive advantage for children, intellectually, socially and culturally.  They encourage the children’s sense of pride in their heritage language, learning some of its words themselves and encouraging other children to talk positively about their peers’ linguistic skills.

· Staff seek advice from the County Support Team for "Ethnic Minority" Pupils when necessary.

Evaluation
The following methods are used to monitor the effectiveness of the School’s provision for children with EAL:
· monitoring of record keeping and planning to ensure appropriate coverage of the curriculum area, including a balance of planned adult initiated and child initiated opportunities;

· monitoring of the quality of opportunities available in the workshop environment, including on-going reviews of resources and their presentation for children;

· monitoring staff confidence to support, extend and consolidate children’s learning in this particular area of the curriculum, (evidenced through staff appraisal and direct observation);

· monitoring whether expected progress for children with EAL is achieved across the cohort (evidenced through analysis of termly reflections on learning and of children’s Learning Journals).

Physical Development
Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.
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Aims (Intent)

At Bognor Regis Nursery School we believe that physical development is an integral part of every child’s learning. We recognise the benefits that a balanced range of physical activity brings to young children.  It enables them to increase their knowledge and control of their bodies and it fosters positive attitudes to a healthy way of life.  We advocate a "whole body" approach to learning, which integrates the brain, senses, movement and play. We believe that physical skills are an essential part of development.

The Nursery School is fortunate in its extensive, carefully planned garden and workshop areas.  We provide free access to the indoor and outdoor environment every day and in all types of weather. This gives children plenty of time to explore, experiment and refine their movements and actions. We acknowledge that there is a wide variation in children’s physical abilities. Every child’s efforts are appreciated and every child is encouraged to progress at his/her own rate in order to reach his/her potential. As in all other areas of the curriculum, careful observation and ongoing records ensure appropriate planning for Physical Development across all aspects of nursery life.


Aims 

We aim to: 

· provide an environment and ethos which enables all children to thrive irrespective of gender, race, socio/economic background, culture, religion or ability;

· provide children with a safe environment whilst acknowledging the fact that they need to take risks and face challenges in physical activity, e.g. hammering nails into wood, climbing trees;

· develop children’s understanding of how exercise, eating, sleeping and hygiene promote good health;

· support children’s gross motor skills and fine manipulative skills through the provision of opportunities to develop: 

· co-ordination of arms, hands, legs, feet and eyes;
· mobility;
· physical control (such as balance);
· spatial awareness;
· establish an awareness of the body’s movement; its growth and its physical development;

-
provide a well-resourced environment indoors and out providing toys, tools and resources that they can explore and use effectively with either hand; 
· integrate children’s physical development with other aspects of their learning;

· develop a positive sense of well-being.

Methodology (Implementation)
The Strands of Physical Development

In the EYFS framework Physical development is identified as a prime area underpinning development in all other areas. At Bognor Regis Nursery School, staff plan opportunities to develop the following strands of Physical Development in line with the EYFS framework and the Physical Development Scheme of Work:

· Gross motor skills
· Fine motor skills
The Role of Adults

To support Physical Development, Staff:
· provide opportunities for rest as well as activity;

· treat snack times and meal times as an opportunity to promote children’s social development while enjoying food and highlighting the importance of making healthy choices;

· ensure that they use the guidance in the Food Policy to promote children’s health and well being;

· provide a balance of activities to support all strands of Physical Development;

· provide positive attitudes, messages and role models for a healthy lifestyle, including exercise, diet, mental well-being and self esteem;
· provide equipment and resources that are challenging and interesting and can be used to support specific skills;

· provide an enabling environment including space for energetic play;

· consider the developmental and individual needs of the children;

· use information gathered from parents as individual starting points when planning for children’s learning;

· continue to foster close partnerships with parents by sharing information, observations and assessments of each child’s learning, through informal and ongoing discussions related to each child’s physical experiences and interests at school and at home.

The Coordinator

· monitors the effectiveness of practice throughout the School and ensures that provision is linked to children’s needs;

· creates a climate of confidence within the staff team, acknowledging each member’s experience, supporting and advising as necessary;

· maintains the quality of existing resources, negotiates additions as necessary within the School’s budget and introduces new resources to the staff;

· monitors the effectiveness of the Physical Development Policy and Scheme of Work and renews and revises this documentation when required;

Evaluation (how we measure Impact)

The following methods are used to monitor the effectiveness of the School’s provision for Physical Development:

· monitoring of record keeping and planning to ensure appropriate coverage of the curriculum area, including a balance of planned adult initiated and child initiated opportunities;

· monitoring of the quality of opportunities available in the workshop environment, including on-going reviews of resources and their presentation for children;

· monitoring staff confidence to support, extend and consolidate children’s learning in this particular area of the curriculum, (evidenced through staff appraisal and direct observation);

· monitoring whether expected progress in Physical Development is achieved across the cohort (evidenced through analysis of termly reflections on learning and of children’s Learning Journals)

Literacy 

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing).
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Aims (Intent)
The School recognises that each child is unique, and that he/she should be entitled to work at a relevant pace and in a way that is relevant to his/her own style of learning. Experiences to support learning in Literacy will be planned to ensure that the context is appropriate for children and their particular stage of development. In order to do this successfully, it is essential to form a close partnership with parents/carers and maintain this trusting relationship, in order to build on children’s capabilities successfully.

The School aims to support, extend and consolidate children’s Literacy skills through rich and stimulating, provision, taking into account the individual needs of the children (through the record keeping procedures and ongoing liaison with parents and carers).

The aims of the Literacy Policy are closely related to the aims of the School to its learning and teaching, curriculum planning and observation, assessment and record keeping policies and procedures.

The School aims to provide an environment and ethos that promotes its equality statement. 

Methodology (Implementation)
The Strands of Literacy

Literacy is identified as a ‘specific area’ within the Early Years Foundation Stage. The specific areas include essential skills and knowledge. They grow out of the prime areas, and provide important contexts for learning. (Development Matters in the Early Years Foundation Stage.) 

There are two strands identified within Literacy which are interdependent in nature and continue to develop throughout a child’s education. The strands identified are:

· reading

· writing. 
In order for children to work towards their potential in Literacy, they need to access a rich environment which offers relevant first-hand experiences in this area of learning.

The Role of the Adults 

To support the learning and development of reading staff:
· Focus on meaningful print such as a child’s name, words on a cereal packet or a book title, in order to discuss similarities and differences between symbols. 
· Help children to understand what a word is by using names and labels and by pointing out words in the environment and in books. 
· Provide dual language books and read them with all children, to raise awareness of different scripts. Try to match dual language books to languages spoken by families in the setting. 
· Remember not all languages have written forms and not all families are literate either in English, or in a different home language. 
· Discuss with children the characters in books being read. 
· Encourage them to predict outcomes, to think of alternative endings and to compare plots and the feelings of characters with their own experiences. 
· Plan to include home language and bilingual story sessions by involving qualified bilingual adults, as well as enlisting the help of parents. Focus on meaningful print such as a child’s name, words on a cereal packet or a book title, in order to discuss similarities and differences between symbols. 
· Discuss and model ways of finding out information from non-fiction texts. 
· Provide story sacks and boxes and make them with the children for use in the setting and at home. 
· Encourage children to recall words they see frequently, such as their own and friends’ names. 
· Model oral blending of sounds to make words in everyday contexts, e.g. ‘Can you get your h-a-t hat?’ 
· Play games like word letter bingo to develop children’s phoneme-grapheme correspondence. 
· Model to children how simple words can be segmented into sounds and blended together to make words. 
· Support and scaffold individual children’s reading as opportunities arise.
To support the learning and development of writing staff:

· Notice and encourage the marks children make and the meanings that they give to them, such as when a child covers a whole piece of paper and says, “I’m writing”. 
· Support children in recognising and writing their own names. 
· Make books with children of activities they have been doing, using photographs of them as illustrations.
· Talk to children about the letters that represent the sounds they hear at the beginning of their own names and other familiar words. 
· Demonstrate writing so that children can see spelling in action. 
· Demonstrate how to segment the sounds (phonemes) in simple words and how the sounds are represented by letters (graphemes). 
· Expect them to apply their own grapheme/phoneme knowledge to what they write in meaningful contexts. 
· Support and scaffold individual children’s writing as opportunities arise.
   The Coordinator:
·  creates a climate of confidence within the team  by acknowledging and using their experience and expertise, supporting and advising as necessary;

·  maintains the quality of existing resources, negotiates additions as necessary within the School budget and introduces the new resources to other staff;

· attends appropriate in-service training/courses/support groups to facilitate own development
· leads staff meetings and internal INSET when discussing specific and related topics;
·  provides appropriate in-service training for staff  members where needed;

· makes regular observations of practice and provides appropriate feedback to support further development of practice;

· monitors the effectiveness of the School’s Policy and renews and revises the   documentation as necessary;

· samples  key workers’ planning and record keeping and makes judgements on quality;

· ensures that parents/carers have access to information  related to Literacy;

· monitors the effectiveness of practice throughout the School and ensures that provision is linked to children’s needs;

· analyses data collected through the Nursery School’s profile system and  uses them to identify progress of different groups;

· creates an Action Plan when area/aspect is a focus in the School Strategic Integrated Development  Plan and identifies success criteria based on positive outcomes for children and/or their families and reviews  impact;

· liaises with Headteacher and Governors Curriculum Committee on matters relating to Policy and Practice;
· writes a short summary report based on his/her monitoring at the end of each academic year.
Parents and Carers

The School actively encourages parents and carers to develop a close partnership with the team members in order to further children’s literacy development by:

· ongoing discussions regarding each child’s Literacy experiences at home;

· sharing with parents and carers the School’s ongoing assessments and observations of the      child’s Literacy learning;

· providing ‘literacy packs’ for parents and children to choose and use together at home;

· providing booklets /leaflets which illustrate ideas for supporting Literacy at home (see Appendix 2);

· The Home-School Book loan scheme which has been set up to encourage further shared reading at home. Appendix 3 explains the practicalities of the scheme;
· Parents are also encouraged to work alongside Staff in School in for example:

· reading or telling stories;

· playing turn taking games;

· involving themselves in role play situations;

· acting as a role model, writing alongside children, making books.

4.
Evaluation (how we measure Impact)
The following methods are used to monitor the effectiveness of the School’s Literacy provision:
· monitoring of record keeping and planning to ensure appropriate coverage of the curriculum area, including a balance of adult initiated and child initiated opportunities;

· monitoring of the quality of opportunities available in the workshop environment, including on-going reviews of resources and their presentation for children;

· monitoring staff confidence to support, extend and consolidate children’s learning in this particular area of the curriculum, (evidenced through staff appraisal and direct observation);

· monitoring whether expected progress in Literacy is achieved across the cohort (evidenced through analysis of termly reflections on learning and of children’s Learning Journals).

Mathematics
Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make mistakes.
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Aims (Intent)
Children are surrounded by a wealth of mathematical experiences in their daily lives. Potentially therefore they come to the Nursery School with the foundations of many mathematical skills, concepts, knowledge and attitudes already in place.

Through fostering a partnership with families, the School endeavours to develop and extend each child’s experiences.  From this sound base, mathematics can be presented in a positive way that engenders fun and a sense of wonder; and promotes children’s recognition of themselves as mathematicians.

The School aims to support, extend and consolidate the child’s natural instincts to find pattern, logic and order in their environment, helping them to form concepts and generalisations based on their practical experiences.

This approach is developed from the belief that the young child should see mathematics as “interesting, relevant, enjoyable and worthwhile: finding that numbers can amuse, delight, illuminate and explain”

 (Te Whariki – The New Zealand Early Childhood Guidelines).

The Mathematics Policy reflects the philosophy of the Learning and Teaching Policy in the Nursery School.  All children, irrespective of gender, disability, age or race have equal access to mathematical experiences.  The Scheme of Work, developed alongside this Policy, is central to supporting the development of children’s mathematical thinking.

Methodology (Implementation)
The Strands of Mathematics
Implicit in early mathematics are several distinct strands that evolve throughout Primary and Secondary education.

At the Nursery School these strands are defined as:

· Number

· Shape, Space and Measures

Within the Nursery School Scheme of Work, Space, Shape and Measures covers the following areas:

· Shape

· Space

· Patterns

· Size

· Volume and Capacity

· Time

· Length

· Weight

· Measuring Tools

The Role of the Adults

*   Staff
· use the information gathered from parents as individual starting points for children;


· provide new experiences to promote links between action and mathematical thought;


· use opportunities to model “mathematical language” as children play or take part in activities;
· promote awareness of number pattern and sequence by teaching number songs and rhymes;


· create an environment that stimulates interest and promotes mathematical learning;

· use real-life situations, wherever possible, to show how mathematics is used in a purposeful and practical way;


· use their knowledge of children’s mathematical development to plan activities based on careful observation and record keeping;


· interact sensitively with the children to support and consolidate their mathematical development;


· encourage the children to think through meaningful mathematical problem solving and reasoning;


· are aware of the potential for mathematical development across all workshop areas.

· The Coordinator:
· creates a climate of confidence within the staff team, acknowledging their experience and supporting and advising  as necessary; e.g. producing booklets of ideas to support mathematical learning - See Appendix 1 and creating maths sack resources to provide Key Workers with easily accessible, fun materials to stimulate and consolidate children’s maths learning;


· maintains the quality of existing resources, negotiates additions as necessary within the School’s budget and introduces the new resources to other staff;


· leads staff meetings and internal inset when discussing specific and related topics;


· works with the CPD coordinator to provide appropriate in-service training for staff members throughout the School;


· attends appropriate in-service training/courses/support groups to facilitate own development;

· makes regular observations of practice and provides appropriate feedback to support further development of practice;


· monitors the effectiveness of the School’s Policy and renews and revises the documentation as necessary;

· samples Key Workers’ planning and record keeping and make judgements on quality;


· ensures that parents/carers have access to relevant documentation related to mathematics;


· monitors the effectiveness of practice throughout the School and ensures that provision is linked to children’s needs;


· liaises with Headteacher and Linked Governor on matters relating to Policy and Practice;

· writes a short summary report based on their monitoring at the end of each financial year.

· Parents and Carers
The School fosters partnerships with parents/carers and supports their understanding of their potential to develop mathematical learning through everyday experiences and events.

Staff endeavour to achieve this partnership through:

· informal and ongoing discussions regarding each child’s early mathematical experiences and interests at home;


· sharing with parents the School’s observations of the child’s mathematical learning;


· providing “maths packs” for parents and children to choose and use together at home;


· providing booklets/leaflets which share ideas and information on how parents can promote mathematical concepts through everyday activities at home.

Evaluation (how we measure Impact)
The following methods are used to monitor the effectiveness of the School’s Maths provision:
· monitoring of record keeping and planning to ensure appropriate coverage of the curriculum area, including a balance of adult initiated and child initiated opportunities;

· monitoring of the quality of opportunities available in the workshop environment, including on-going reviews of resources and their presentation for children;

· monitoring staff confidence to support, extend and consolidate children’s learning in this particular area of the curriculum, (evidenced through staff appraisal and direct observation);

· monitoring whether expected progress in Maths is achieved across the cohort (evidenced through analysis of termly reflections on learning and of children’s Learning Journals).

Understanding the World 

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension.
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Aims (Intent)
Understanding the World relates to children’s everyday lives; their homes, families, other people, the local environment and community and the wider world.

Children are naturally curious and from their earliest days will explore and try to make sense of the world around them. The School builds upon each child’s experiences and fosters the development of their knowledge, concepts, skills and attitudes.

Children’s learning about the world is promoted through access to a stimulating environment which encourages them to explore, wonder, question and to develop awareness of their own identity and of the community to which they belong.

Understanding the World encompasses three strands:

· People and Communities- learning about their own and other people’s cultures, celebrating similarities and differences and developing a sense of belonging.

Enjoys finding out about past and present events relevant to the children’s lives and those of their families.

· The World- finding out about the features of their environment and of the natural world. Investigating objects, materials and their properties, observing and finding out about living things, learning about change and patterns, similarities and differences and questioning how and why things work. 
· Technology- finding out about and using a range of information and communication technology such as computers, programmable toys and digital cameras. 
We aim to:

· encourage children to observe, question, experiment, explore, investigate and come to conclusions within a safe environment;

· broaden, enrich and confirm children’s sense of identity and belonging;

· provide equal opportunity for all children to access resources and experiences irrespective of gender, race, socio/economic background, culture, religion or ability;

· promote tolerance and respect of cultural and ethnic diversity;

· support children in developing independence in selecting resources, using tools and solving problems;

· ensure that children learn how to be safe in a range of contexts, including when using IT and out in the local community.

Methodology (Implementation)
The Role of Adults

Staff:

· provide role models by demonstrating their own enthusiasm and curiosity;

· extend children’s thinking by responding to their questions and helping them to formulate new questions;

· introduce new vocabulary and model language within the context of the children’s experiences;

· respond to the children’s interests and provide experiences based on their skills and understanding;

· support children in making links between cause and effect;

· create a stimulating environment which encourages children’s interest and curiosity, both indoors and outdoors;

· encourage children to solve problems by posing questions and, where necessary, offering a variety of solutions;

· are aware of the cross-curricular contribution that ICT makes to the development of the whole child;

· Use technology to share the learning journey with children and families;

· provide role play and real resources to deepen children’s understanding of the potential of ICT throughout the home e.g. washing machine in home corner

· support children in using the Internet where appropriate (see Acceptable Users Policy);

· endeavour to be effective role models engendering positive attitudes and balanced views of different peoples and cultures.

The Coordinator:

-    monitors the effectiveness of practice throughout the School and ensures that         

     provision is linked to children’s needs;

-    creates a climate of confidence within the staff team, acknowledging each member’s 

     experience, supporting and advising as necessary;

· maintains the quality of existing resources, negotiates additions as necessary within the School’s budget and introduces new resources to staff;
      -    monitors the effectiveness of the Policy and Scheme of Work and renews and revises   

     documentation when required.
· uses social media appropriately to make links between the nursery and the local community
Evaluation (how we measure Impact)
The following methods are used to monitor the effectiveness of the School’s Understanding the World provision:
· monitoring of record keeping and planning to ensure appropriate coverage of the curriculum area, including a balance of adult initiated and child initiated opportunities;

· monitoring of the quality of opportunities available in the workshop environment, including on-going reviews of resources and their presentation for children;

· monitoring staff confidence to support, extend and consolidate children’s learning in this particular area of the curriculum, (evidenced through staff appraisal and direct observation);

· monitoring whether expected progress in Understanding the World is achieved across the cohort (evidenced through analysis of termly reflections on learning and of children’s Learning Journals).

Expressive Arts and Design Policy 

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe.
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'For education to fulfill its purposes, the cultivation of aesthetic sensibilities and the development of the means of self-expression are of fundamental importance.' 

Herbert Read  ~ Education Through Art 1956

Creative and Aesthetic learning experiences incorporate a range of opportunities and (stimuli to which children can respond and explore or represent their understanding, feelings and experiences using a wide variety of resources including themselves.

This area of experience encompasses the related components of art, creative movement, imaginative play, display and music.

Within the context of the Nursery School these components can be defined as.​

· ART ~  the tangible exploration and or representation in 2 and. or 3 dimensions of what the child knows, feels or perceives.  This includes looking to practising or past artists to make comparisons, focus appreciation or stimulate ideas methods.

· CREATlVE  MOVEMENT ~ the physical expression with their bodies of the child's response (often spontaneous) to music and or rhythms based upon their emotions and experience.

· IMAGINATIVE PLAY ~ the exploration and expression of real and or imagined feelings and experiences whereby the child can make sense of their world/environment; to learn about themselves within this environment and their relation to others.

Aims (Intent)
Children at the Nursery School will be provided with the opportunity to:

*
experiment with a range of tools, media and techniques in order that they may develop their knowledge of the potential of these to express their feelings, observations and experiences.

*
nurture the children's confidence and satisfaction in their own creative activity, exploration and valuation.
*
evolve an appreciation of 'art' around them recognising the contribution of artists and crafts people both in the past and present, and across cultures.
*
be introduced to the concept of aesthetic perception, a universal visual language that demonstrates the communication of imagination and creativity.

*
improve and practice their physical skills and understanding of the potential of their bodies in moving creatively with poise and co-ordination.

*
become familiar with a variety of more structured creative movement and its elements (as outlined in the Schemes of Work) through particular heritage and cultural dances.

*
explore, with confidence and enjoyrnent, emotions and experiences through their imaginative response to music, song and rhythms.

*
develop a vocabulary around movement.

*
communicate or explore their own feelings, moods and experiences using symbolic representation, within a secure environment.

*
become meaningfully involved  with  other areas  of experience,  e.g. writing/scribing story lines.

*
understand the social rules and roles of the world and people around them; moving towards increasing empathy as a social being.

*
develop their imaginative capabilities through the creation of scene using and combining available or made resources.

Methodologv (Implementation)
Organisation
The children have the opportunity to explore, experiment and express with a range of media and tools based largely in a workshop area. Resources are organised in logical groups and clearly labelled to encourage mixed use of media, autonomous selection and independent use and exploration.

Similar resources are also available in the Garden and through graphics stations, although it is recognised that Creative and Aesthetic learning experiences can occur beyond these areas.

The children are able to observe, experiment and participate in creative movement both throughout the main session and also at group times, through carefully planned activities.

A variety of role play settings that reflect and support the children's needs and interests (including domestic multi-cultural settings) are provided. These areas are resourced with real and/or realistic objects to enhance the authenticity of each setting.

Imaginative play can be seen to extend beyond these areas and may continue across the whole School environment. The Garden is also equipped to promote imaginative play in a similar way to support the children's play between the inside and outside.

In addition to these resources, there is a wide range of Small World equipment to promote imaginative play.  Resources such as Duplo, small plastic animals and Playmobil are found grouped with similar equipment to extend play opportunties.

Resources are freely available, clearly labelled and stored logically to support the children's independent selection and use.  There is also a central store of imaginative role play props that can be made available to the children if needed.

The children are able to pursue imaginative play throughout the daily sessions.  There are also opportunities arising in Group times when imaginative play may be more structured, e.g. in relation to action rhymes, stories and poems, or real situations (e.g. the sequence of getting dressed).

Teaching
A stable and stimulating environment is promoted where expectations are understood and agreed by Staff'.  This is achieved through whole School planning, and a consistency in resourcing and display.

The children's aesthetic sensitivity, appreciation of beauty and harmony, respect for other artists (peers too) and artifacts are nurtured by the staff along with a pervading sense of enjoyment in both the process and the product.

The children are extended and encouraged in their endeavours through sensitive and informed intervention of the Staff.  This may involve:

*      concentrating the child's focus on an idea promoted by the Staff, e.g. related to the Centre of Interest, or a particular skill for instance.

* 
introducing a new technique, material or tool (in meaningful context) according to the child's needs as identified from the staff’s record-keeping, and supporting the child towards his/her own intentions.

Staff endeavour to introduce the children to traditional dance such as, here we go round Mulberry Bush, Looby-Lou, etc and also cultural dance i.e. ballet, Scottish, Indian etc.  They also develop the children's awareness of the elements in creative movement such as variations in levels, speed, directions, etc. in relation to the children's needs and experiences.

Based upon the staff’s observations and record keeping of the children's participation in, and response to creative movement, the team plan to develop the children's understanding and experience of creative movement.  This whole staff approach aims to ensure a continuity of experiences and intended learning contributing to the children's progress in this area.  By the identification of individual differences and interests the staff isolate the knowledge, concepts, skills and attitudes (or learning intentions) to be promoted often through the Centre of Interest, cross-curricula links or current circumstances of relevance to a child or the children e.g. birthday celebrations, seasonal/festive celebrations.

Children's developing powers of a confidence in their communication through creative movement are valued by the staff. This is manifested through the staff encouraging the children to talk and think about their creative movement and dance activities, praising efforts, supporting the children's intentions or wishes, participating themselves, taking photographs or recording on film their endeavours to share with a wider audience.

Staff believe it is valuable for children to experiment with roles with which they are familiar as well as those they may not normally assume and actively encourage this, e.g. taking on role of a leader or hero/heroine, being the baby etc. One opportunity for children to access these roles is through the Helicopter Storytelling approach. In addition to this Staff endeavour where possible to provide the children with some real experience of the roles and setting they hope the children to develop such as visits to a newsagents or cafe. This may provoke the need for additional resources as recognised by the children, which the Staff in collaboration with children will try to procure.

Continuously staff monitor and evaluate the children's access and response to imaginative play. Staff exchange observations of' children involved in this area to inform future planning and record keeping.

Consistency is ensured by the staff's team reinforcing expectations and standards. This is supported by the staff's regular and sincere participation in the children's imaginative play. The children are often invited to talk about their roles with Staff extending their knowledge of and empathy with that role.

The Staff may introduce and isolate aspects of imaginative play in particular the performance element and the idea of an audience, perhaps during Group Times. This incorporates a wide range of teaching opportunities which are planned to meet the recognised needs/interests of the children.

l.earning

The children are encouraged to use the resources (Staff, time, space, equipment, etc.) to develop and explore their own ideas, or participate in a planned activity.

Resources arc readily accessible to all the children irrespective of' individual differences (within the constraints of safety issues). Use of specialist terms is encouraged in reference to materials, tools and methods.

The children have the opportunity to work alone, in partnership (with a peer/adult) or in collaboration with a much larger group.

Processes and explorations are acknowledged to be equally as important as products.

There are regular opportunities for the children to see their activities in relation to other artists through the ages and across cultures.

Displays of children's creative activity and/or that of other artists and crafts people are used to celebrate or demonstrate certain aesthetic elements.

'I'he children have the opportunity to talk about their creative movement activities, plan and organise developments certain in the knowledge that their endeavours and enjoyment are valued by staff and peers.

The expectations and the constraints of the environment are clearly recognised by the children, e.g. sensible use of instruments, awareness of the proximity and space of' another child. They thus feel confident in the environment to experiment with creative movement and its elements selecting and using available resources that help to develop both their control over their intentions and motivation to persevere in their experimentation.

In order for learning in this area to be meaningful the children must know that imaginative play is valued by the Staff and also that the children have confidence in the environment to explore roles and act out experiences.

Children are encouraged to be involved with the planning and organisation stages of setting up new scenes and thus feel in control.

Evaluation (how we measure Impact)
The following methods are used to monitor the effectiveness of the School’s Expressive Arts and Design provision:

· monitoring of record keeping and planning to ensure appropriate coverage of the curriculum area, including a balance of planned adult initiated and child initiated opportunities;

· monitoring of the quality of opportunities available in the workshop environment, including on-going reviews of resources and their presentation for children;

· monitoring staff confidence to support, extend and consolidate children’s learning in this particular area of the curriculum, (evidenced through staff appraisal and direct observation);

· monitoring whether expected progress in Expressive Arts and Design is achieved across the cohort (evidenced through analysis of termly reflections on learning and of children’s Learning Journals)[image: image4.png]
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‘Children learn with their bodies before they learn with their minds……….  a healthy mind is the product of the brain and the body working together in perfect harmony. Brain and body learn to work together through physical experience. Movement is the primary medium through which this process takes place’.


Sally Goddard Blythe 2009





“As young children practise their emerging skills, their movement reinforces the growth of brain cells and the developing connections between them.”


www. zerotothree.org, 2006











“In an active learning environment, children have repeated opportunities for movement as they play alone, with their peers and with adults. They run, climb, throw, dance, build, cut, paint, draw….. In the process, they not only learn about themselves and their world but also develop co-ordination and basic timing skills, improve their physical conditioning and gain a sense of pleasure and self confidence about their movement abilities.”


Educating Young Children, High/Scope Educational Research Foundation Mary Hohmann and David Weikart
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