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Inclusion Statement

Introduction

This Statement aims to ensure that there is an agreed understanding within the School of the broader meaning of inclusion and how we can promote it.  Inclusive methodology is an integral component of the School’s Equality Policy and is reflected in all School policies and activities.  This Statement also links (and overlaps) with the School’s Special Educational Needs Policy, Gifted and Talented Policy and Behaviour Policy.
Definition of Inclusion
Inclusion is a process that reflects the School’s belief that each individual should be valued equally.  Inclusion encompasses broad considerations of access to education and care and it recognises the importance of providing for diverse needs.  

Statement of Intent

We will ensure that our service is fully inclusive in meeting the needs of all children and families, particularly those that arise from:

· ethnic heritage, 

· social and economic background, 

· gender, 

· age, 

· religion, 

· disability, 

· sexual orientation, 

· children in care, 

· the influence of environmental factors,

· the difficulties experienced by families under stress,

· the needs of gifted and talented children, 

· the individual medical needs of children and adults,

· the needs of Refugees and Asylum Seekers;

· the special educational needs of individuals;

· the needs of travellers’ families.

We are committed to anti-discriminatory practice that promotes equality of opportunity and we value the diversity within our community.  

We will not tolerate any form of bullying or other unacceptable behaviour.

Our Principles of Inclusion

· All families, children and adults are valued equally and will not be discriminated against. 

· Diversity is recognised and regarded positively.

· Children have a wide range of needs and abilities: these require appropriate provision.

· Children are entitled to a broad, balanced and relevant curriculum, such as that provided in the Nursery School environment.  This requires appropriate support, advice and resources together with inter-agency collaboration where appropriate.

· All children and their parents/carers are treated with respect and are encouraged to take an active part in the life of the School.

· The staff teams promote the protection and enhancement of the dignity of those involved in the School community.

· The promotion of processes of Inclusion involves the application of the existing skills of the staff and the development of others: for this the School endeavours to provide access to appropriate advice, training resources and support.

· The staff promotes an understanding of the benefits that inclusive practices brings to society, particularly in engendering a sense of participation in community and by endeavouring to remove barriers to learning.

We aim to:

· Promote positive relationships and understanding among the staff, children, parents, carers and within the wider community.

· Recognise and celebrate diversity through the provision of multi-cultural and non-stereotypical resources. 

· Provide a secure and accessible environment in which all children can flourish and learn.

· Ensure that each child has rich and varied opportunities to learn by being able to participate fully in all areas of the curriculum.  

· Create an atmosphere of mutual respect that offers opportunities for engagement for all.

· Pay due attention to issues of privacy and dignity where appropriate.

· Ensure that planning for learning reflects the needs of all children.

· Ensure that staff access relevant training and support from other agencies as necessary.
· Enable all staff to uphold the principles of inclusion as described above, both in the School and within the wider community.

Behaviour
1.   Introduction
In partnership with parents, the School aims to support each child to develop a growing understanding of what is right and wrong and why, as well as learning about the impact of their words and actions on themselves, others and the environment.  We believe that positive behaviour and attitudes to learning need to be planned for and taught actively and that if we acknowledge positive actions we will encourage them.  Parents and carers are valued as equal partners and have an important role in promoting positive attitudes.  

2.  Expectations of adults and children in the Nursery School 
We have created a behaviour policy that relates to the whole School community.  The policy supports our positive and inclusive ethos and we expect that every member of the community should:

· treat others with consideration and respect;
· care for resources and the environment; 
· listen actively to each other;
· work together to resolve problems;
· acknowledge that others are there to support and help;
· demonstrate developmentally appropriate behaviour;
· understand the need for rules and boundaries;
· learn to recognise the impact of our actions and reactions on others;
· develop a sense of right and wrong. 

3.  Strategies to promote children’s positive behaviour 
We recognize that children’s emotional well-being is closely related to their behaviour.  Successful personal, social and emotional development is critical for children’s positive interactions with others and their environment.  The Personal, Social and Emotional Development Policy closely supports this Behaviour Policy and should be referred to.  
We also recognise that language needs are often central to behavioural, emotional and social difficulties and we try to address these needs throughout the School.  
· Role models: Good adult role models are vital.  Children watch and learn from staff’s interactions with other children, parents, colleagues and the environment.  Adults act as positive role models and play alongside children, supporting their interactions. 
· Use of language:  An adult’s language should be clear, simple and, if possible, supported by Makaton.  Children need to understand an instruction in order to be able to follow it.
· Listening to each other: Adults make time to listen to parents and children.  Early intervention and open communication with parents / carers is crucial to ensuring that behaviour patterns do not escalate.  Everyone’s views are listened to and considered fairly. Staff should always keep the needs and developmental stage of the child firmly in mind, taking into account their cues as necessary. 
· Working together to resolve conflict: Staff use the six step approach to problem solving (Highscope).  The conflict resolution skills help children to be more co-operative and have enhanced academic achievement and school performance (DFES 2001).  
· Keeping calm: Staff need to recognise that younger children may become very distressed when they lose control/have tantrums. These children may need comforting and calming before any unwanted behaviour can be addressed. 

· Support and help: Children (and adults) are encouraged to seek help when necessary, knowing that others will be supportive.  We work together as a team to discuss and decide on appropriate interventions.  Some children may need specific targeted support with developing self-confidence and self-esteem or with learning social interaction skills.  This may take the form of small group support or individual support within the environment. Approaches will take into consideration children’s additional needs, interests and schemas.  
In some circumstances alternative physical activities will be provided for children to release their tension and emotion, e.g. programmes recommended by the Occupational Therapist (e.g. brushing, stroking, massage).  
· Use of praise: Adults will verbally praise positive behaviour as appropriate for children’s level of maturity and developmental stage.  Praise needs to be specific and relevant to the child (describing the behaviour) e.g. ‘well done, you waited for your turn’.  Praise is most effective at promoting the behaviour when it is used immediately and shared with parents. 
· Sharing expectations: Adults will involve children in discussions about expected behaviour, sharing expectations and listening to children’s views.  A range of resources will be used to support children’s understanding, e.g. puppets, role play, stories.  Parents / carers are involved in discussions about strategies used with their child.  This will help to develop a consistency of approach between home and the School.  Where a specific strategy is used all staff will be made aware of it through staff meetings and the production of a One Page Profile.  
4. Minimizing and responding to inappropriate behaviour 

The School acknowledges that young children can demonstrate unacceptable behaviour.  The staff seek to minimize this through the cultivation of a caring and supportive ethos (section 2 above).  

Staff discuss any incidents of inappropriate behaviour with the child, explaining why it is unacceptable and that it must stop.  If such behaviour persists, an explanation is given to the child about what will happen if he/she does not stop.  The most common strategy is withdrawal from an activity or workshop area.  

When a child or a group of children are regularly causing concern, behavioural issues are discussed with the team and with parents / carers.  Further information will be gathered through observations and tracking children in the environment.  Strategies to promote positive behaviour are used and shared with the child and parents.  
If inappropriate behaviour persists then the following strategies may be implemented: 

· sharing of video observations;
· STAR Behaviour log; 
· production of a One Page Profile;
· group interventions; 

· serious incident procedures;
· involvement of outside agencies;   

Staff seek partnership with parents / carers actively, not only in promoting good behaviour, but also in addressing any difficulty.  The School recognises that children’s behaviour can be linked to family situations, both influenced by them and influencing them.  
The relationship between staff and parents / carers is based on trust and understanding.  The School endeavours to support parents / carers sensitively, acknowledging their role as primary educators of their children.  Some parents / carers may lack confidence in their own ability to support their children’s development: in such circumstances the staff’s training in children’s holistic development enables the School to offer support.  Emotions play a central role in the regulation of both individual and interpersonal behaviour.  Part of the children’s Key Workers’ role is to make themselves available to parents / carers and work in partnership to develop strategies to support individual children’s behaviour in school or home.  It may be appropriate for additional staff members, such as the Family Support Worker, to become involved if parents / carers would like additional support.  Where necessary, advice is sought from other sources.
The School encourages parents / carers to share concerns about children’s behaviour with staff and staff will do likewise.   Several conditions may precipitate children’s problems, for example, difficulty in communicating with his / her peers or adults.  When difficulties are identified a staged intervention programme is initiated following consultation with parents / carers.  The Behaviour Logs and the One Page Profile are useful tools for recording behaviour and developing an appropriate plan for individual children.  

Children are cared for and educated in accordance with the School’s Equality Policy, taking into account variations in expectations for children from different cultures:  for example, in some cultures it is considered disrespectful for a child to look an adult in the eye.  In such situations staff are careful to avoid forcing change. 
5.  Repeated incidents (bullying)
While actively promoting good behaviour the School recognises that incidents of bullying may occur.  These are very unusual in children of this age but are taken seriously if they do occur.  Victims of bullying can be adversely affected, as can other children and the perpetrator.  

Bullying is viewed very seriously and discouraged firmly.  The staff identify, where possible, factors that predispose individual children to bully, or to become victims, or potential victims.  They look also for symptoms suggesting incidents of bullying that may have escaped notice (e.g. reports of unwillingness of “victims” to come to the School, changes in sleeping pattern, wetting, becoming withdrawn, lacking confidence, becoming aggressive).  
With respect to specific incidents staff:

· intervene immediately if the incident is still in progress;
· ask all children involved what happened (allowing adequate time for response);
· consider whether the child has been harmed before;
· establish from the child why he/she acted as they did and what alternative actions might have been open to him/her (suggest alternative strategies if appropriate);
· explain the difference between aggressive and assertive behaviour;
· establish with parents whether anything is troubling the child; if possible resolve problem;

· reassure the child that he/she is still liked but that his/her behaviour is not acceptable; and that you will work together to improve it;

· explain what is expected of the child in the School;

· set short term goals –  with support from the staff.  Inform all staff, at planning meetings, of decisions taken to ensure consistency of approach;

· avoid requesting an apology (potentially confrontational). However, it may help to explain that saying “sorry” may help the victim to feel better;

· praise good behaviour and achievement, enhancing self-image;

· act as a role model to empathise with the victim or to work out alternative ways of behaving;

· support the child in developing negotiation skills.  In so doing explain that he/she can always leave a situation if it is becoming out of control.

N.B.  There is additional information about dealing with bullying in the staff library including the “no blame”, shared concern” approach.

Similarly, staff work with the “victim” to reduce future susceptibility to victimisation.  
Children who observe a bullying incident will be affected in some way (e.g. feel worried, helpless or guilty).  They are encouraged by the staff towards an “it’s alright to tell” attitude e.g. during discussion at group-time when their self-esteem can be increased and good behaviour, kindness to others and helpfulness praised.

All incidents observed by other staff are immediately reported to the children’s Key Workers.  Serious incidents are reported to the Headteacher as soon as practicable.  The information is also shared with parents / carers.

6.  Physical Restraint of Children in Exceptional Circumstances (Positive Handling)
The School, drawing upon both the guidance in the DfES circular relating to Section 550A of the Education Act 1996 and the West Sussex Education Authority’s Model Policy on the Use of Reasonable Force to Restrain Pupils, recognises that designated staff may have to resort to physical restraint of pupils in certain exceptional circumstances and within carefully prescribed limits appropriate to very young children.  Physical restraint is a last resort to be employed when a child is at risk of causing harm to themselves or others. The school’s policy, in accordance with the law, forbids physical contact deliberately intended to punish a child by causing pain, injury or humiliation.  

Staff may employ physical restraint (other measures having failed):
·   in self-defence;

· if a child commits (or is about to commit) what would have been a crime had he/she      

              reached the age of criminal responsibility;

· if there is imminent risk of injury;

· if there is a developing risk of injury or significant damage to property;

Examples that may be seen at the School could include:

· a child hitting a member of staff or another child;

· fighting;

· misuse of potentially dangerous materials or objects e.g. scissors or bricks;

· a child running inside or behaving in a way that could injure him/herself or others;

· a child trying to leave the school building without supervision;

· a child persistently refusing to leave an activity/work area when requested after 
  inappropriate behaviour.

In the absence of a legal definition of “reasonable force”, the School follows the following precepts:

· physical force is not justified for trivial misdemeanours or situations that can be resolved 
  without force;

· the degree of force used must be proportionate to the circumstance/incident; it should always be the minimum required to be effective; and it should take into account the age and understanding of the child together with any individual physical vulnerability.

Thus authorised personnel, using the minimum necessary force, may, in conformity with LA Policy:

· physically interpose themselves between children;

· block a child’s path;

· push a child (to remove a child from immediate danger if safety is compromised);

· pull a child (to remove from immediate danger if safety is compromised);

· lead a child by the hand;

· shepherd a child away by placing a hand in the centre of the back;

· hold (but not lift) a child, in a manner intended to avoid injury to the child or to others in   

  the vicinity;

· in exceptional circumstances, where there is immediate risk of injury, staff may take any necessary action consistent with the concept of reasonable force (e.g. in preventing a child running off a pavement into a busy road).

If staff use any form of physical restraint they complete a restraint form which is given to the Headteacher and shared with parents / carers.  This will result in the negotiation of a Positive Handling Plan.
7.  Evaluation

Governors and the Senior Leadership Team monitor children’s behaviour routinely using direct observation, the evidence available from the ongoing record keeping process and the separate reporting of incidents of inappropriate behaviour necessitating exceptional action.  From the analysis of this information and after whole School team discussion, the degree of success of this Policy is established and modifications to procedures introduced where appropriate.

Special Educational Needs and Disability Policy

Introduction

The purpose of this policy is to ensure that there is a whole School approach to supporting children with special educational needs, including identification, assessment and provision. This policy has been reviewed to ensure that it complies with the Special Educational Needs Code of Practice 2014 and the Disability Discrimination Act 2001.

All children in this School are encouraged and challenged by the Staff to be successful learners and thinkers within a welcoming, caring and stimulating environment. Each child follows a broad, balanced curriculum suitably adapted to meet his/her individual needs. Some children have additional needs and we are committed to the provision of added support to ensure that these needs are met. 

Principles

As a School we believe that:

· children of all abilities have the right to be educated in their local community setting, if the appropriate provision can be made to meet their individual needs;

· all children, including those with additional needs, are entitled to a broad and balanced curriculum: children are encouraged and supported to participate as fully as possible in all areas of the curriculum;

· children are encouraged to build on their previous experiences and knowledge by capitalising on their own interests;

· children are encouraged to have positive self-esteem and to develop an empathy towards each others’ needs;

· the early years is a crucial stage of each child’s development:  in order to maximise progress during this stage, early identification and support of children with additional educational needs is vital;

· the parents’ and carers’ knowledge and understanding of their child are of profound importance and an on-going partnership is essential;

· all staff work as part of a whole School approach to meet each child’s additional educational needs.

(Throughout the rest of this document ‘parents’ should be taken to include all those with parental responsibility.)

Definition of Special Educational Needs and Disability
“A child has special educational needs if they have a learning difficulty or disability which calls for special educational provision to be made for him or her.”

Children have a learning difficulty or disability if he or she:

a) has a significantly greater difficulty in learning than the majority of children of the same age; or

b) has a disability which prevents or hinders him or her from making use of educational facilities of a kind generally provided for children of the same age in mainstream schools or mainstream post-16 institutions.”   (Special Needs and Disability Code of Practice 2015, p.15-16, xiii,xiv).

A disabled person is someone who has a physical or mental disability which has an effect on his or her ability to carry out normal day-to-day activities. That effect must be:

· substantial

· adverse

· long term.

These specific needs could be related to:

· communication and interaction; 

· cognition and learning; 

· social, emotional and mental health;

· sensory and / or physical needs. 
(Special Needs and Disability Code of Practice 2015, p.97)

The Needs of Children
A positive self-image is encouraged in all children and especially in those who have Special Educational Needs and /or Disabilities, as these children frequently have poor self-esteem.  A positive atmosphere is created which is supportive and where all children are valued and respected.  In order to do this it is necessary to be sensitive to individual children’s needs and encourage them to make use of their strengths and build on success.  Praise and recognition are given for effort and “on task” behaviour.  Individual attention is given whenever possible.

Children are encouraged to take on small areas of responsibility.

Children are only asked to perform tasks in front of others if they are confident in their abilities.

Children are supported in “risk-taking”.

Discussion involving negative statements about a child is not carried on within the hearing of the child or his peers.

The language used with children with additional needs is adapted to suit his/her level of comprehension.

Explanations of children’s disabilities are given to the other children as the need arises.

Opportunities for children’s work to be displayed are provided and brought to their notice.

Books, jigsaw puzzles, display pictures and photographs are provided which include reference to representations of people with special needs.  An individual’s self- esteem is not promoted by belittling others.

Admissions

The admissions Policy has been drawn up by the School Governing Body and ratified by the Local Authority (LA).  Parents whose preference for a place for a child with special educational needs or a disability is Bognor Regis Nursery School have their preference considered in accordance to The Code of Practice 2015.

Access Plan and Disability Scheme

The Access Plan and Disability Equality Scheme is reviewed on a two yearly cycle as part of the School Development Plan. 
Staff Roles and Responsibilities

The Headteacher
The Headteacher is responsible for the day to day management of the School, including ensuring that adequate provision is made for children with special educational needs and disabilities.  He will keep the Governors informed about children with Special Educational Needs and Disabilities in School and the provision made for them through a termly report.

The Headteacher and Inclusion Co-ordinator (INCO) will work closely together, particularly when liaising with other agencies and the LA.  With parents’ consent children will be referred to the Early Years Planning and Review Meeting (EYPARM) for further assessment towards an Education, Health and Care Plan if appropriate, or to determine the child’s need for SEN Support at primary school.

Inclusion Co-ordinator

The Inclusion Co-ordinator (INCO) is Nikki Stone.  With the Headteacher she is responsible for promoting and implementing the Special Educational Needs and Disability Policy. 

This policy is aimed at securing high quality teaching and the effective use of resources to bring about enhanced levels of achievement for all children. The INCO maintains a register of children with additional needs, and ensures that appropriate records of the children are kept, including STAR Observations, Communication Monitoring Tools, One Page Profiles and Individual Plans (I.P’s).  She liaises with Nursery Staff and advises them of appropriate strategies to meet the needs of the child.

An allocation of time is available to enable the INCO to carry out duties relating to the Code of Practice. Key responsibilities include:

· overseeing the day-to-day operation of the School’s SEND policy;

· co-ordinating provision for children with special educational needs;

· liaising with and advising fellow practitioners;

· managing support assistants;

· overseeing the records of all children with special educational needs and disabilities;

· liaising with parents of children with special educational needs and disabilities;

· contributing to the in-service training of staff;

· liaising with external agencies including the LA’s support and educational psychology services, health and social services, and voluntary bodies.

High Quality Teaching

The staff at Bognor Regis Nursery School believe that every child deserves the best possible start in life and the support that enables them to fulfil their potential.  High quality teaching is the foundation for children’s learning and development and is the starting point for any additional or different provision for children with SEN and / or disabilities.   

High quality inclusive practice that is responsive to individual children across the School ensures that differentiated and personalised provision meets the needs of all children including disabled children and children with SEN.

The keyworkers work together with the teachers (who have oversight) in the Nursery School and have responsibility for specific groups of children.  To ensure consistency, regular staff meetings are held so that each member of the wider Nursery School team is aware of individual children’s needs and specific strategies to meet them.  

The Orchard Room operates a similar system and the Lead Practitioner holds the SENCO role within that provision, supported by the School’s INCO.

Every child has a Key Worker who monitors his/her progress and liaises closely with parents and outside professionals.  The staff ensure that all children are provided with appropriate experiences targeted to meet their individual needs. 

Whenever possible, children’s and parent’s views about their strengths and areas for development are sought. Children who find it difficult to express their views are given support to do this. 

In-service training is available for all practitioners through Staff meetings, specific in-service training days, courses or visits. Further information about Disabilities and Special Educational Needs can be accessed in the Training Room Library and the SEND Resource File.

First Concerns and Early Identification
Medical needs: the EYFS requires all providers to promote the health of children attending the setting; and providers must have and implement a policy and procedures for administering medicines. Children with a range of medical needs may also count as disabled and providers will also be subject to the requirements of the Equality Act. Where a child is covered by the SEN and Disability legislation, reasonable adjustments and access arrangements should be considered as part of SEND planning and review. 

Note: difficulties related solely to learning English as an additional language are not a Special Educational Need or Disability.
Some children with known special educational needs are admitted to the Nursery School or Orchard Room. They may have been referred by outside agencies (e.g. SALT, Portage, Health Visitor, Paediatrician or Social Worker) or have been identified from information given by parents on the application form.  

Other children are identified after entry, for example, by talking with parents at the initial parent conference or through the School’s ongoing observation, assessment and record keeping procedures.  Observations enable staff to make judgements about children’s progress. It is recognised that children who make slower progress may not necessarily have special educational needs. However, children who make limited progress over a period of time may need additional support.   

If a practitioner or parent raises concerns about a child’s progress or development a phase of monitoring and information gathering will be initiated by the INCO.

The Graduated Approach

This describes the continuing cycle of Assess, Plan, Do, Review as required by the Code of Practice (p.86).

Monitoring Phase

Bognor Regis Nursery School is committed to a holistic approach when considering a child’s development.  Where a child appears to be behind expected levels or where a child’s progress gives cause for concern, practitioners will consider all available information with the child’s parents / carers.  This should include information about:

· the child’s learning and development - within and beyond the setting including parental views and the voice of the child;

· formal checks such as the Progress Check at age 2;

· practitioner observations and assessments; 

· EYFS tracking of progress in the prime areas: communication and language, physical development, social and emotional development;

· any more detailed assessment such as the Speech, Language and Communication Development Monitoring Tool;

· any specialist advice e.g. from Health professionals;

· The production of a 1 Page Profile to ensure consistency of approach between home and school.

The information should be brought together and discussed by the child’s parents / carers and the Key Worker to consider whether the child may have a special educational need or whether there are other explanations for the concerns or delay observed.  Additional expert advice may be sought from other agencies in order to help decide whether or not the child has a SEN and / or Disability.

If a child is identified as having SEN and / or a Disability, the parents must be informed and a graduated approach to action adopted.

SEN / Early Years Support

When the School has established that a child has Special Educational Needs, intervention through ‘Early Years Support’ is initiated. This involves additional or different support from that provided as part of the School’s usual differentiated curriculum.  A One Page Profile and an Individual Plan is written at this stage.

If Early Years Support intervention does not enable the child to make satisfactory progress, the INCO may seek further advice from external agencies. Key Workers and the INCO are provided with advice or support from outside specialists, so that alternative interventions, additional or different strategies can be put in place. 

The INCO usually takes the lead when liaising with other professionals, although day-to-day provision continues to be the responsibility of the Key Worker. An Early Help Plan may be appropriate if the family requires support with health and well-being, coordinating appointments, meetings, correspondence etc.  

Any additional professional advice is reflected in a child’s updated I.P. Whatever the level of the child’s difficulties, the key test of how far his/her learning needs are being met is whether they are making adequate progress.

Education, Health and Care Plan (EHCP)

For some children the help given at Early Years Support is not sufficiently effective to enable the child to progress satisfactorily. In consultation with parents and any external agencies already involved, it may then be necessary to consider whether a multi-disciplinary assessment is appropriate.

The Local Authority (LA) determines whether they should start a multi-disciplinary assessment. Parents or the School can make a request for an assessment.

Within six weeks of notifying parents that an assessment for an EHCP is being considered, or within six weeks of parents or the School requesting an assessment, the LA must tell the parents and the School whether or not it will make the assessment (for further information see chapter 9 of The Code of Practice).

If the LA initiates formal assessment procedures, evidence is collected from parents, the School and all other professionals involved, over a period of six weeks. The LA is then required to follow the guidelines and procedures outlined in The Code of Practice regarding issuing an EHCP.  The LA may then decide to write an EHCP which will describe the child and the support he/she should receive in order to meet those needs.  The process should take no more than twenty weeks.  EHCPs are reviewed every six months for children under five.

Additional Resources and Support

Wherever possible, children are encouraged to develop their learning within the School’s workshop context. However, it is recognised that some children may need additional provision, such as withdrawal to a quiet area for targeted activities.  Friends are always encouraged to work alongside a child with special educational needs so that he/she does not feel isolated or different.

In most cases children can gain access to the curriculum using the existing resources (utilised at their level). Some children may need extra support, e.g. in communicating through the use of sign language or visual aids. Outside agencies are available to advise staff as necessary.  Other children may need specialised or adapted equipment. This is provided through a range of services including Health, the LA, Social Care, Registered Charities and the Play for All Inclusion Toy and Resource Library as well as through the School funding specific products.

In consultation with the Headteacher, the INCO will arrange for extra staff resources to be made available where appropriate.

Effective Partnerships

Parents/Carers
The Staff of the School are committed to building strong, effective partnerships with parents. It is recognised that this is a two-way process with knowledge, information and insights shared equally.

For some parents this may be their first opportunity of seeing their child alongside other children of a similar age. They may be coming to terms with their child’s special educational needs or disability and some may need considerable support. The Staff recognise the personal and emotional investment of parents and are sensitive to their feelings.

Staff act as facilitator on some occasions when parents need information on local support groups, facilities or meeting other parents.

If a child’s needs are such that the Staff consider that he/she would benefit from being referred to a speech therapist, educational psychologist or any other agency, the parents’ views and consent are always sought.

Parents of children with more complex needs, who may be undergoing the assessment process for an EHCP, may need extra support.  Staff advise parents about relevant groups such as the local SEND IAS who provide advice and information to parents including how to gain a ‘named’ person to guide them through procedures if necessary. 
Other Professionals and Outside Agencies
The Nursery School has established close links with other professionals who help staff to meet the needs of the children, such as the Speech and Language Therapy service and the Health Visiting team.  These can be accessed by parents (along with key workers if required) for advice regarding any specific concerns.

A Speech and Language Therapist regularly works with the children in the Special Support Centre and conducts assessments and reviews as well as giving advice on programmes to meet children’s specific needs. She/ he may also lead staff training sessions if requested (Please see SSC Policy for further details).
Following the EYPARM meeting an Educational Psychologist may visit the School to give advice or assess a child. He/she may also provide relevant in-service training if requested.

The School liaises with other agency representatives and voluntary groups when appropriate. These include the Ethnic Minority Achievement Teams, Special Needs Officer, the Sensory Support Team, Portage, Health Visitors, Social Workers, Paediatricians, The Early Help Team and Home Start. 

Transition Arrangements
Transitions within the Nursery School are carefully planned as children become old enough to access different groups.  A child may begin their journey in our under three provision, called the Orchard Room. Once the child reaches the age of three, the Orchard Room Keyworker will liaise closely with the Nursery School keyworker and parents and an individual and appropriate programme of visits will be agreed.

An INCO network for local Early Years settings meets termly.  This is led by an Early Years and Childcare Advisor. Similarly, Bognor Regis Nursery School belongs to a family group of schools from the local area and staff who hold specific areas of responsibility meet regularly.  A group of teachers concerned with special educational needs and disabilities share experiences, information and resources on a termly basis.  

Close contacts are maintained with the other schools that our children move on to.  These include mainstream primary schools, Special Support Centres and Special Schools.  An individual transition plan is co-written by the parents, the Nursery School and the receiving school to ensure that the child’s transition into primary school progresses as smoothly as possible.

Receiving schools are sent a record of achievement for each child. Copies of related special needs documentation, including reports, assessments or information that will be useful to them in understanding the child, are also sent. Staff from the receiving school are encouraged to visit to see the child in the Nursery School setting before transfer. Records are sent on as early as possible to enable the receiving school to make suitable arrangements.

Parents are informed of their right to nominate a special school, a special support centre or mainstream placement for their child if an EHCP is in place when reaching statutory school age. School staff may accompany parents or arrange visits to local and specialist provision if they wish.

The Role of the Local Authority / The Local Offer
The Code of Practice emphasises a continuing ‘essential function’ for LAs in making effective arrangements for special educational needs. The Nursery School liaises regularly with the Authority on relevant issues.

The Local Authority is obliged to publish a Local Offer that sets out clear and comprehensive information about the provision they expect to be available across education, health and social care.  Each school or setting must also publish their own responses to the Local Offer that makes clear their provision for children with SEND and how to access it.   The Local Offer can be accessed via WSCC website.

Governors
The Governing Body endeavours to ensure that the necessary provision is made for any child who has special educational needs or a disability. It is committed to ensuring that all children are fully included in all aspects of school life. The link Governors for SEND are Sandra Lyndon and Anna Warwick.

Special Support Centre Policy

Introduction

Education and Health have combined resources to create Special Support Centres (SSC’s) based in mainstream schools in order to work with children with additional needs who require specialist support and assessment yet will benefit from an inclusive environment.  Each Specialist Support Centre makes flexible provision for specified primary needs. The “Core Offer of Provision for Children Accessing Bognor Nursery School SSC” is outlined in Appendix 1.  The Local Authority’s “Operational Framework for Special Support Centres” provides more details of county wide principles and organisation. 

The Special Support Centre at Bognor Regis Nursery School is for children who have significant speech, language and communication difficulties, who may or may not also have additional needs in other areas of their development. The provision offers sixteen places, eight in the morning session and eight in the afternoon session.

Principles

The principles underpinning practice in the Special Support Centre are the same as those for all children in the School and in line with the Special Educational Needs Code of Practice (2015).  Children have access to all aspects of the Early Years Foundation Stage Framework and activities are developed and adapted accordingly to meet their needs.  Emphasis is based on the following:

· children are full members of the Nursery School whilst receiving focussed support for speech and language development and any other individual needs;

· each child is carefully nurtured to support his/her emotional wellbeing and high achievement;

· parents / carers are the main educators of their child and so a focus on close partnership working with staff and other agencies such as Speech and Language Therapy and/or Educational Psychology is a priority;

· parents / carers and staff work closely to ensure that information is shared and that parents are fully involved in discussing, reviewing and planning for their child’s education: children are also encouraged to take part in discussions about their learning (where possible) and staff actively seek to gather the opinions of individuals on a regular basis;

· all reasonable steps are taken to adapt the environment in response to children’s individual needs;

· the Special Support Centre team facilitates effective links across all aspects of the child’s experiences including those across agencies and at key transition times.

Aims of the Speech and Language Therapy provision in the SSC

The overall aim of the SALT provision in the SSC is to provide evidence based services that anticipate and respond to the needs of young children who experience speech, language and communication difficulties.  Speech and language therapy works in partnership with these children and their families and with other professions and agencies to reduce the impact of these often isolating difficulties on children’s wellbeing and their ability to participate in daily life.

Based on this information, each child may be offered one or a combination of SALT interventions according to the criteria outlined in Appendix 2.
Admissions Criteria 

Admissions to the Special Support Centre are decided on a termly basis by a considerations panel who usually meet in September, January and May each year. 

The admissions criteria are as follows:

Places will be offered to children with significant speech and language difficulties, including where they have additional needs in other areas of their development;

Other factors for consideration:

· ideally children should have at least three terms in the Special Support Centre;

· children should be able to attend for five sessions a week, unless there are exceptional circumstances.  The minimum number of sessions a child would be expected to attend would be three sessions per week;

· children’s existing placements will be considered, e.g. if a child is well supported within their existing placement it may be considered appropriate for them to continue at that placement;

· where a child lives will be taken into consideration: the Special Support Centre is primarily to serve children living within the local area of Bognor Regis and Felpham;

· travel time will be considered, e.g. a child would not be expected to travel an unreasonable distance / length of time to the Special Support Centre;

· the needs of the family will also be considered and whether or not admission to extended services can be offered: children will be expected to have settled in during nursery session time before an extended space either at breakfast, lunch and/or tea will be offered. 

The Referral Process

· If a parent has concerns about their child’s development and feels that his/her needs would be best met through attendance in the SSC, they should speak to their Health Visitor, Speech and Language Therapist or the Inclusion Coordinator so an assessment of needs can be completed.

· Parent / carer consent must be given before a child is discussed at the Considerations Meeting.

· Referrers are encouraged to visit the SSC with parents / carers prior to completing the referral forms (Appendix 3) as part of the consent process.  If this is not possible, referrers should inform the Inclusion Coordinator so that a home visit or a visit to the School can be arranged.

· Referrals can be made for children from the age of two years, to support the planning and allocation of places.

· Referrals may come from the Early Years Planning and Review Meeting, Child Development Centre, Speech and Language Therapy Service, Portage, Health Visitor Service and Nursery School Key Workers.

· In the event that there are many more children referred than places the children will be prioritised according to the perceived benefit of the intervention offered at the Special Support Centre.

The Considerations Meeting 

The Considerations Panel is composed of the school’s Inclusion Coordinator, Headteacher and Speech and Language Therapist.  The panel may also include other professionals such as a Health Visitor, Educational Psychologist, SEND Co-ordinator, representative from the Child Development Centre and Portage Co-ordinator as appropriate.

Aims of the Meeting:

· to discuss the progress of the current children attending the Special Support Centre, with view to appropriateness of placement;

· to note current children’s needs in terms of further assessment (e.g. referral to Early Years PARM, Educational Psychology consultation, Statutory Assessment application progress) potential leaving date and statutory school placement;

· to establish the number of vacancies on roll for the following term;

· to discuss the new referrals on an individual basis in relation to entry criteria;

· to decide as a group the allocation of the places;

· to record the children whose details will go forward to the following term’s Consideration’s Meeting e.g. the very youngest children who could still benefit from three terms in the Special Support Centre;

· to consider the ongoing development of the Special Support Centre;

· to agree on a date for the next Considerations Meeting.

The Speech and Language Therapist’s role and responsibility in the considerations panel

· The Speech and Language Therapist will attend the considerations meeting to take part in the discussions and offer a Speech and Language Therapy opinion on the child’s therapy needs and possible outcomes.

· Children will ideally have had an initial Speech and Language assessment prior to the considerations meeting.  Speech and Language Therapy and Child Development Centre reports (if available) will be obtained to inform the meeting.

· Children who are not already known to the Speech and Language Therapy service and Child Development Centre team (if applicable) will be referred to these agencies for assessment if there is time before the considerations meeting.  In some circumstances the Special Support Centre’s Speech and Language Therapist may be able to carry out the assessment to inform the meeting.

Criteria for children in the SSC to receive input from the Speech and Language Therapy service – one or more of the following situations will apply.  Children supported by the SALT in the SSC will:

· have been identified and assessed by a Speech and Language Therapist to have a Specific Language Impairment (SLI).  That is, they will show a disparity between their verbal language skills and the cognitive skills and learning behaviours which they demonstrate in skill areas that are less dependent of language or do not require the comprehension of or use of language;

· have been identified and assessed by a Speech and Language Therapist to have a speech sound disorder, Developmental Verbal Dyspraxia or another motor speech disorder;

· have been identified and assessed by a Speech and Language Therapist as having a significant discrepancy between their receptive and expressive language development. Children may have marked phonological (speech sound errors) that affect their expressive language;

· have Speech, Language and Communication Needs (SLCN) co-existing with another diagnosis e.g. Autistic Spectrum Condition;

· show speech, language and communication difficulties in the language spoken at home, if English is not their home language, as well as in English;

· have a learning difficulty that has a specific impact on their ability to communicate.

Actions following the Considerations Meeting

· The Inclusion Co-ordinator will telephone families to discuss the outcome of the meeting and then confirm the decisions of the panel by letter.

· Parents / carers are encouraged to inform any current pre-school placement as early as possible in order to give sufficient notice of a child’s change of placement.

· For those children who have been offered a place, a home visit is usually arranged to share information and plan for the child’s transition.  During this visit, a parent / carer conference will be completed to share information about the child’s strengths and needs.

· Confirmation and information on the panel’s decision are also passed onto those who have made the original referrals, all members of the panel and the Special Educational Needs team.

Admissions Procedures 

· Children are usually admitted to the Special Support Centre in the term after their third birthday.

· A multi-agency meeting may be held to plan for the child’s transition into Nursery School with key people who are currently working with the family, e.g. Portage, Speech and Language, CDC.

· After the initial visit to Nursery School and home visit, new families are invited to visit the School for two sessions before the child starts.  This enables the family to familiarise themselves with the environment and to begin to build relationships with paired key workers, other staff and children.

· When the child starts, he / she may benefit from a gradual integration, e.g. slowly building up the time they spend at Nursery to a full session.  The child’s parent(s) / carer(s) are encouraged to stay with the child or on the premises for the settling in period.  This may take longer than anticipated and all arrangements are negotiated and reviewed to take account of the parent(s) / carer(s) wishes and the child’s needs.

The Roles of the Special Support Centre staff 

The Inclusion Coordinator, Nursery Nurse and Speech and Language Therapist work together as a team to support the children who are part of the Special Support Centre at the Nursery School. The roles are as follows:

Inclusion Coordinator

· To work in close partnership with the children and their parents/carers, in the home as well as in the school.

· To observe, assess, record and report on the development of children.

· To ensure that the learning and teaching environment is relevant to the children’s educational needs.

· To work closely with shared Key Workers and support as necessary.

· To contribute to six monthly and annual reviews of Education Health and Care Plans for individual children.

· To contribute to MASH (Multi Agency Safeguarding Hub) and TAFs (Team around the Family) as appropriate.

· To liaise with other settings and agencies to provide consistency of approaches and sharing of information.

· To plan for transition involving the child (where appropriate), parents/carers, receiving primary school/setting and other agencies.

· To plan, implement and evaluate Individual Education Plans in collaboration with parents, Speech and Language Therapist, Nursery Nurse, Teaching Assistant and shared Key Worker.

· To incorporate the children’s targets into structured and free-flow play situations.

· To maintain comprehensive records on children’s achievements and to share these with parents/carers and children.
· To liaise with the Nursery School team on matters relating to the Special Support Centre.

Nursery Nurse

· To work with the Inclusion Co-ordinator and Key Workers to support children in the Special Support Centre.

· To work with children in the School and in the children’s home environment alongside their parents.

· To observe individual children in the Special Support Centre

· To record and share with the Inclusion Co-ordinator.

· To maintain ongoing records of development for a particular group of children.

· To work in close partnership with the Inclusion Co-ordinator as necessary e.g. cover for short periods for parent conferencing

· To implement Individual Education Plans, carry out observations, plan and deliver individual programmes or group interventions and contribute to the assessment and record keeping of a child’s achievements.

Shared Key Workers

· To work closely with the Inclusion Co-ordinator to support children in the Special Support Centre, particularly with planning for group time activities.

· To contribute to the planning, implementation and reviewing of Individual Education Plan targets.

· To make observations of children within the environment and to share these with the Special Support Centre team as appropriate.

· To liaise with parents/carers and to share information.

Speech and Language Therapist

· The Speech and Language Therapy service will work with children in the Special Support Centre depending on their level of need.  See Appendix 2 for further detail.
Educational Psychologist

· Consultation and involvement from the Educational Psychologist is requested through the Early Years Planning and Review Meeting (EYPARM).

Specific Approaches

Specific approaches are used to support the children within the Special Support Centre based on good practice for children with speech and language difficulties and/or other additional needs.  

They may include the following:  

· use of Makaton signing to aid children’s understanding and expressive language;

· use of visual cues such as Board Maker (visual symbols), visual schedules (to help a child complete a task/series of tasks), objects of reference (use of objects to aid understanding), photographs, video;

· specific programmes to aid understanding, expressive language and interaction with others e.g. Little Group, Nursery Narratives, Sensory Stories;

· delivery of specific programmes set by the speech and language therapist or other professionals e.g. occupational therapist;

· specific programmes based on individual education plans and using the ‘Assess, plan, do, review’ approach as outlined in the SEND Code of Practice;

· individual use of Intensive Interaction or the Special Time approach, supported by the specialist input from the Speech and Language Therapist, to develop children’s engagement with play and speech and language skills;

· use of Social Stories to help children understand social situations.

Children will receive support in the Nursery School depending on their needs and learning styles.  Most children will receive a mixture of individual support within the environment together with one to one sessions or within a small group to build on a specific programme or targets.  A child’s needs, interests and motivation will be considered when developing individual programmes or group interventions.

Criteria for discharge from Speech and Language Therapy caseload while in the Special Support Centre 

A child may be discharged from the Speech and Language Therapist’s caseload while in the Special Support Centre. This will take place if formal or informal assessment and observation indicate that a child’s speech and language development is within the expected limits for their age, or in line with their Early Years Foundation Stage profile and learning in other areas. This decision will be made in discussion with parents, nursery staff and other professionals working with the child.

If a child is no longer on the Speech and Language Therapist’s caseload but still attending Bognor Regis Nursery School, the Speech and Language Therapist will still be available for consultation, problem solving and training for nursery school staff.

Transition into Primary Phase

A child is entitled to stay at the Special Support Centre until the term after his/her fifth birthday (statutory school age).  There are several options on leaving the Special Support Centre depending on the needs of the child and the rate of his/her progress:

1. A child may attend a mainstream school using the ‘Graduated Approach’ (Assess, Plan, Do, Review of the SEN Code of Practice) liaising with outside agencies if necessary. The receiving school would be expected to provide support for this child using their existing SEN budget, liaising with outside services.

2. A child may have more complex needs and may have undergone a statutory multi-disciplinary assessment leading to the issue of an Education Health and Care Plan (EHCP).  It may be appropriate for the child to be supported in a mainstream setting with their EHCP or an option of a specialist placement may be considered, for example, one of the County’s other special support centres or special schools. 

A transition planning meeting is held and an individual Transition Plan developed with the parent(s) / carer(s), the receiving Primary School and other professionals who are working with the family.  This may then be taken to the Primary School’s PARM meeting for further discussion. Other professionals may include: Educational Psychologist, Speech and Language Therapist, Occupational Therapist, Portage Home Visitor, Theraplaygroup Leader and the Inclusion Support Team.

A transition plan may include the following:

· for key members of staff to visit the child at Nursery School during the term before the child starts primary school;

· for the child and a member of the Special Support Centre to make additional visits to the primary school in the half term prior to starting;

· for the Nursery School to provide training/support to the receiving primary school with approaches / strategies, e.g. Makaton, visual supports;

· to set up a final review meeting before the child leaves Nursery School;

· to provide additional support to the primary school in the half term after the child has started, e.g. follow up phone call to confirm that the placement is satisfactory, visit the school to support with strategies as necessary.

Speech and Language Therapist’s role in transition to school

· On transition, the Speech and Language Therapist may meet with the child’s mainstream teacher or SENCO if required.

· In specific circumstances the Speech and Language Therapist may visit a child’s mainstream school during the first half-term if appropriate.

· If required, the Speech and Language Therapist will liaise with the named Speech and Language Therapist for the receiving school (mainstream, SSC or Special School). 

Educational Psychologist’s role in transition to school

· The Educational Psychologist will offer advice on how best to support a child at transition to primary school.  
Evaluation

The Inclusion Coordinator will monitor the impact of this policy on the children who attend the SSC’s well-being and development.  In addition to the regular review of short term planning and the children’s ongoing records of achievement, the Co-ordinator will examine profile data for progress and attainment levels.  Parents and carers views will also be sought as part of the annual monitoring process.

Appendix 1

Core offer of provision for children accessing Bognor Regis Nursery School Special Support Centre

Children within the SSC will have access to enhanced provision within the Nursery environment;

	Nursery SSC Staff
	· Support from the Inclusion Coordinator, who is a qualified teacher

· Support from the SSC Nursery Nurse (NNEB qualified)

· Each child is also allocated a Keyworker
· Enhanced adult to child ratio of 1:4

	Specialist Support Staff
	Speech and Language Therapist – 1 day per week 
Offers a flexible package of support according to children’s individual needs.  This will be agreed for each child with their parents and nursery staff and may include;

· Initial assessment of child and individual S&LT programme developed, where appropriate

· Individual or small group speech and language therapy

· Modelling good practice within the early years setting

· Delivering training for staff

· Delivering training for parents

Educational Psychologist

· Meets with Nursery staff once each term to discuss individual children and offer advice to support with planning to meet their needs

· Carries out assessments of children’s needs, as agreed through the EYPARM

Occupational Therapist

· Develops individual programmes of support which are implemented by the nursery

Inclusion Coordinator is part of the multi-agency area Early Years Planning and Review Meetings (EYPARM)

	Curriculum
	· A personalised Early Years curriculum, planned, delivered and monitored by qualified and experienced Early Years practitioners.  The curriculum is tailored to each child’s individual needs working within an inclusive approach

· Each child has an Individual Education Plan which feeds into the child’s general curriculum planning

· Resources made for individual child, for example visual timetable, social stories etc

· Detailed records of children’s programmes of support and progress are maintained and shared regularly with parents

	Work with Parents and Family Support
	· Support to access the full range of family support activities and groups available through the Children and Family Centre

· Makaton courses offered to parents

· SSC Parents Support Group

· Video of child at play discussed and analysed with parents with a focus on developing strategies to support the child’s play and interaction

· Access to Earlybird and Interact courses, following discussion with Educational Psychologist

· Easy access to SSC staff, more frequent contact and home visits made, as appropriate

· Supported through a Common Assessment Framework (CAF) and Team Around the Child (TAC) arrangements, where appropriate. The Inclusion Coordinator would usually act as the Lead Professional to help ensure a co-ordinated multi-agency approach.

	Transition
	Transition into Nursery:
· The Inclusion Coordinator makes home visit for each child prior to entry

· Personalised transition plan agreed with parents

Transition into School:
In the term before transition:

· Use of FIRST Transition Planning Pack

· Additional visits made to school prior to transition

· School staff invited to visit nursery to meet child and nursery staff

· Individual transition package developed for each child, according to their needs

· Co-ordinate transition meetings between parents, nursery staff and school staff, together with other relevant professionals

· Offer training and support for school staff regarding transition

In the term following transition:

· Visit child at new school to review transition with school staff

· Telephone contact with parents to review settling-in arrangements

· Nursery staff attendance at TAC meetings in this term


Admission Criteria

· Referrals can be made for children at the age of 2 years, to support the planning and allocation of places
· Referrals are made using the referral form, relevant professional reports must be included with the referral
· Places are offered to children from the age of 3 (the term in which they become 3) ready for child to start at the beginning of the term after his/her third birthday.
Admission Procedure

· Admission is agreed through a termly SSC Considerations Meeting

Appendix 2
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	Intervention
	Criteria

	Initial SLT assessment 


	All children in SSC

	SLT contribution to and termly review of IEP (specifically targets relating to their SLCN) which is set in conjunction with the parents and Teacher in Charge (TIC).  


	All children in SSC with identified SLT needs. 

	A programme of specific activities to be carried out by SSC staff either in the environment or 1:1/paired sessions, devised by the SLT, to link with targets identified during observation, assessment and discussion.


	All children in SSC with an identified ST need. Frequency of sessions with SSC staff depends on child’s clinical risk.  

	Records to be kept of all contacts with SLT and SSC staff where SLT targets are worked on. 


	All children in SSC with an identified SLT need.

	Review of SLT programme.
	All children in SSC with an identified SLT need. Frequency of review sessions with SSC staff depends on child’s clinical risk. 



	Therapy sessions with ST.
	All children in SSC with this recommendation following assessment. Frequency of therapy depends on child’s clinical risk and their progress.

	Home visits for parents.
	A pre-entry home visit where additional background information is required and other times e.g. to introduce Pecs.

	Report writing for Statutory Assessment and Review.


	All children who have been referred for a Statutory Assessment.

	Liaison with other professionals where a child in the SSC is attending another setting/service e.g. Theraplay group.  


	All children in SSC with an identified SLT need who are attending another setting/service.

	Liaison with CDC SLT and other professionals prior to CDC appointments.
	All children in SSC with an identified SLT need. Report may be verbal or informal contact (e.g.   e-mail).



	Information for EYPARAM meeting 
	All children in SSC with an identified SLT need. Report may be verbal or informal contact (e.g.   e-mail).

	Training and support of nursery staff.


	All children in SSC.
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	Name:

	Date of Birth: 


	Address:  

	                                              Tel No:     

	Parent / Carer: 

	GP:
	Tel No:
	HV:

	Playgroup:
	Clinic Attended:

	Please tick relevant box    

Child Development Centre (CDC):     Referred    (    Not Referred  (    Report Attached (

	Speech and Language Development, e.g. expressive language, receptive language, social interaction and play.


	Other Significant Needs (e.g. physical, emotional, behaviour, vision, hearing, self help skills)



	Other Relevant Information  (Family / Medical / Birth/early development):


	Please tick relevant box  
Speech and Language Therapy Involvement:         Yes  (    No  (  

Name of therapist: 



	Please tick relevant box   
Referrer:  Speech and Language  (     Portage  (     Health Visitor (     
Child Development Centre  (     

	Please give  details of any other Agencies working with the family:         



	Reason for referral:

Desired outcome:

	Name of referrer:                                           
Signature:                                                                                                 Date:


	I have completed a joint visit as part of this consent process           Yes  (    No  (  

I you answered no to the question above, please confirm that you have informed the Inclusion Coordinator so that she can complete a home visit as part of the process   

Yes  (    No  ( 



	Parents views:


	Please tick relevant box    

Parental Permission Given:    Yes  (    No  (


	Data Protection

I agree to this information being stored on a database which will be used by Bognor Regis Nursery School & Children’s Centre for the purposes indicated and will be further used or transferred to other organisations or individuals, only as the law permits.  



	Parent/Carer’s Name:


	Signature:


	Date:


Pupil Premium 

What is the Early Years Pupil Premium?

The aim of the Early Years Pupil Premium is to close the gap between children from disadvantaged backgrounds and their peers by providing funding to early years providers to help them raise the quality of their provision. (DfE: 2014)

The Nursery School is allocated a small additional sum of money to help us support the learning of some of the 3 and 4 year old children who are accessing their free entitlement.

How will it be Allocated?

The Nursery School will use Pupil Premium funding to support any child or group of children who have been identified by the Local Authority as being financially “disadvantaged”.  The aim of the funding is the narrowing of the “gap” in children’s attainment. The Pupil Premium will be used by the Nursery School to help address inequalities by assuring that the needs of the eligible children are considered and reviewed regularly.

How will it be Spent?

The Nursery School will decide how to use the Pupil Premium money on a termly basis.   The decision as to how to spend it will be determined by the needs of the eligible children and so will be reviewed and may change from term to term.

Examples of possible use of the Pupil Premium could include:

· small group work such as Nursery Narratives, Helicopter Stories, Attention Buckets; 

· staff training in relevant areas;

· access to professional advice, support and services;

· provision of additional equipment if deemed necessary e.g. Core Books;

· The EYPP for children in care will be used to support his or her educational or developmental needs, as identified in his / her Early Years Personal Education Plan.  The use of the funding and its impact will be recorded in his / her Early Years Personal Education Plan.
Who is Eligible?

Children will be eligible for support from the Early Years Pupil Premium if they meet at least one of the criteria set out by the DfE (Department for Education) as follows:

The family are in receipt of:

· Income Support

· Income based Jobseekers allowance

· Income based Employment and Support Allowance

· support under part V1 of the Immigration and Asylum Act 1999

· the guaranteed element of State Pension Credit

· Child Tax Credit, provided they are not also entitled to Working Tax Credit and have an annual gross income of not more than £16,190

· Working Tax Credit run-on, which is paid for 4 weeks after they stop qualifying for Working Tax Credit

· Universal Credit

· the child has been in local authority care for one day or more in England or Wales  

· the child has been adopted from care in England or Wales

· the child has left care under a special guardianship order or residence order in England or Wales
Children who are Looked After 

The nursery school will liaise carefully with the ‘virtual school’ and the child’s social worker  

to decide how the money will be spent to maximise impact for the individual child. 
How will We Monitor the Impact?

· Monitoring of children’s developmental records / Early Years Personal Education Plan

· Monitoring of records of targeted small group work

· Termly monitoring of children’s progress 
· Regular discussions with key staff about individual children’s needs and matched interventions
· Feedback from parents / carers

· Feedback from staff.

Access Plan and Disability Equality Scheme

The Governors and staff of Bognor Regis Nursery School are committed to creating an equality of opportunity within the Nursery School and an atmosphere which makes everyone feel welcomed and valued. We acknowledge that there is still some discrimination against people with a disability within our society and wish to work actively towards the elimination of this and to promote a positive image of disabled people and to encourage participation.

The SEN and Disability Act 2001 extended the Disability Discrimination Act 1995 (DDA) to cover education. Since September 2002, the Governing Body has had three key duties towards disabled pupils, under Part 4 of the DDA:

· not to treat disabled pupils less favourably for a reason related to their disability;

· to make reasonable adjustments for disabled pupils, so that they are not at a substantial disadvantage;

· to plan to increase access to education for disabled pupils.

This plan includes proposals of the Governing Body of the school to increase access to education for disabled pupils in the three areas required by the planning duties in the DDA:

· increasing the extent to which disabled pupils can participate in the school curriculum;

· improving the environment of the school to increase the extent to which disabled pupils can take advantage of education and associated services;

· improving the delivery to disabled pupils of information which is provided in writing for pupils who are not disabled.

For the purpose of this document someone can be considered as disabled if they have a “physical or mental impairment, which has a substantial and long term (e.g. more than 12 months) adverse effect on his or her ability to carry out normal day to day activities”. This may affect mobility, manual dexterity, physical co-ordination, continence, ability to lift and carry objects, speech, hearing or eyesight, learning or understanding and perception of risk of physical danger.

Users of the School and the Local Authority’s Sensory Support Team were previously invited to feedback their observations regarding the accessibility and inclusive environment of the School. 

The following points for promoting equal opportunities and promoting a positive image of disabled people were identified.

For Children:

· the curriculum caters for a wide range of individual abilities and capabilities, resources (which promote a positive image of disabled people) are carefully selected including books, displays, jigsaws and small world characters;

· materials are adapted to meet the needs of individual children, e.g. painting the spaces in the base of inset puzzles black so that a child with visual problems would find it easier to see the shape;

· visual ‘timetables’ are used to aid children’s understanding of available activities, routines and expectations;

· a quiet space is provided for children to rest, sleep or de-sensitise if the environment has become too over whelming for them;

· Makaton signs and visual aids are used to help overcome communication difficulties and promote understanding;

· an area is provided to clean and change children;

· a policy on the administration of medicines has been developed;

· alternatives to sand, water and dough are provided for children with allergies;

· space is set aside for children to work and play in an undisrupted environment/calming workspace

· specialist resources are borrowed from the toy library and from the local sensory toy library;

· an anti-bullying policy has been developed which outlines procedures to address any incidents of bullying and strategies to support those involved;

· identification and support strategies for children with particular needs are available for all staff to refer to; 

· staff refer, liaise and consult with ‘outside agencies’ to gain support and advice, e.g. the sensory support team for children with visual or hearing difficulties, school nurse for help in making a health care plan or training staff in the use of an Epipen, speech, occupational therapist and physiotherapists;

· transitions meetings are held between Nursery and Primary Schools for children who will need extra support, which may also involve arranging extra visits, making books for individual children and talking through EHCP’S and educational psychologist input/reports;

· parents are asked if their child has any disabilities or special needs when they apply for a place in the Orchard Room or Nursery School. This gives time to implement any special procedures to support individuals and fully discuss the individual child’s needs and requirements;

· discussion between the Key Worker and Parents/carers are held when children start in the Orchard Room or Nursery School to ensure staff have a full picture of children’s needs;

· A Special Support Centre has been established for children with significant speech and language difficulties and/or other needs. 

For All users of the Provision:

· a lift to the first floor is provided;

· accessible toilet and alarm;

· access to the outside including the Garden Room;

· priority parking for disabled car users;

· poster encouraging disabled users to seek help and support if needed;

· the letting agreement states that the Centre is an Inclusive Environment.

For Staff:

· adaptations to the environment or equipment are made, e.g. provision of voice activated computer writing programme for staff who have difficulty in writing;

· referral to outside agencies such as Health Assured or Occupational Health;

· staff recruitment is monitored with regard to equal opportunities including disability (from information on application forms).

The Access Plan and Disability Equality Scheme is a distinct strand in the School’s Development Plan, alongside the Accessibility Plan.

Access Plan and Disability Equality Scheme

Three Year Action Plan and Progress Report

2018-2019

· Offer Makaton training for all staff in Orchard room and Nursery school. Nikki to establish which staff members would like to attend the training as part of INSET.

· SSC staff to be TEAM TEACH trained as part of positive handling policy.

· Consider tactile/ auditory information as service users require it.

· Develop further links with SALT to explore training opportunities to develop the wider staff team’s skills in supporting language development. 

Progress Report
Makaton INSET was delivered by Noriko and staff accessed a workshop to refresh their basic skills. This was positively received and raised the profile of Makaton amongst the team. 

Two members of the SSC team went on TEAM TEACH training.

No tactile or auditory resources were required above and beyond what we already have at the school.

SALT provided training opportunities that were available. 

2019-2020

· Establish which team members would like to access training from SALT

· SSC team to feedback elements and main messages from the TEAM TEACH course.

· To promote cued articulation and speech sound knowledge to the wider team to support early phonics planning for keyworkers for children who have speech sound errors in their group. 

Progress Report
During the Autumn term, Nikki and Noriko were able to meet with the whole school team to feed back about TEAM TEACH. The message of positive practice and positive handling was discussed amongst the team.

Speech sound training was delivered and staff awareness regarding cued articulation was developed. Staff will need frequent opportunities to practice cued articulation and develop their confidence. 

There was an outbreak of COVID 19 during spring term of 2020, meaning that all training opportunities were cancelled and the country was in lockdown. 

2020-2021

· In light of the ongoing COVID pandemic, ensure that children’s emotional well-being is catered for effectively across the Nursery School and Orchard Room and support Children’s behaviour using positive strategies and visual aids.

· Develop a bank of visual aids using new Widget software and have a login available for all staff to access. 

Progress Report

Staff have been using visual aids to support children’s behaviour and interactions. Two staff meetings have been used to share ideas and collect resources. Staff have identified resources they would like to purchase to help them particularly during group times. Due to ongoing COVID restrictions, practice is not as embedded as we would have liked as staff meeting time and opportunities to meet as a whole staff team were restricted significantly over the course of the year. 

Widgit has been trialled by the team successfully and it was agreed that it should be purchased instead of using Boardmaker as is much more user friendly. New visual aids are being created and displayed across the nursery and stored centrally on the widget database for ease of access by the whole team. Each team member has access to the software. 

2021-2022
To explore and disseminate the OAIP (Ordinarily Available Inclusive Practice) amongst the leadership and wider team to establish best inclusive practice. 

To explore how the wider team will continue to access Makaton training now that Noriko is no longer employed by the school.

Offer TEAM TEACH training to new SSC members
Equalities, Diversity and Fundamental British Values Policy
Introduction

We strive to create a positive ethos where each member of our School, irrespective of ethnicity, culture, religion, home language, family background, learning difficulties or disabilities, gender or ability feels welcome.  We strive to ensure that the culture and ethos reflects the diversity of all members of the School and wider community. We seek to ensure that everyone is equally valued and treats one another with respect and fairness. Children and other members of our School are provided with opportunities to experience, understand and celebrate diversity.

Bognor Regis Nursery recognises its duty to promote community cohesion across four dimensions:

· the School;

· the community within which we are located – Bognor Regis and West Sussex;

· the national community;

· the global community.

Legal Duties

We welcome and recognise our responsibilities under:
· the Race Relations Act 1976 as amended by the Race Relations Act 2003; 
· the Disability Discrimination Acts 1995 and 2005; as amended by The Equality Act 2010

· the Sex Discrimination Act 1975 as amended by the Equality Act 2010;
· Section 28 of the Education Act and Section 26 of The Counter-Terrorism and Security Act 2015.

Aims and Principles
In fulfilling the legal obligations referred to above, we are guided by seven core principles:

Principle 1: All learners are of equal value

We see all learners and potential learners as of equal value:

· whether or not they are disabled;

· whatever their ethnicity, culture, religious affiliation, national origin or status;

· whatever their gender.

Principle 2: We recognise and respect diversity
Treating people equally does not necessarily mean treating them all the same.  Our policies, procedures and activities do not discriminate. 

They are however differentiated, as appropriate, to take account of differences of life-experience, outlook and background, and the kinds of barrier and disadvantage which people may face in relation to:

· disability, so that reasonable adjustments are made; (according to Access Plan and Disability

       Equality Scheme);      

· ethnicity, so that cultural backgrounds and experiences of prejudice are recognised;

· gender, so that different needs and experiences of girls and boys, women and men are recognised;
· Sexual orientation.
Principle 3: We foster positive attitudes and relationships, and a shared sense of cohesion and belonging
We intend that our policies, procedures and activities should promote:

· positive attitudes towards disabled people, good relations between disabled and non-disabled people, and an absence of harassment of disabled people;

· positive interaction, good relations and a dialogue between groups and communities different from each other in terms of ethnicity, culture, religious affiliation, national origin or national status, and an absence of prejudice-related bullying and incidents;

· mutual respect and good relations between boys and girls, women and men, and an absence of sexual harassment.

Principle 4: Staff recruitment, retention and development
Policies and procedures should benefit all employees and potential employees, for example in recruitment and promotion, and in continuing professional development:
· whether or not they are disabled;

· whatever their ethnicity, culture, religious affiliation, national origin or national status;

· whatever their gender.

Principle 5: We aim to reduce and remove inequalities and barriers that already exist
In addition to avoiding or minimising possible negative impacts, we take opportunities to maximise positive impacts by reducing and removing inequalities and barriers that may already exist between:

· disabled and non-disabled people;

· people of different ethnic, cultural and religious backgrounds;

· girls and boys, men and women.

Principle 6: We consult widely
People affected by a policy or activity should be consulted and involved in the design of new policies, and in the review of existing ones.  We involve:
· disabled people as well as non-disabled people;

· people from a range of ethnic, cultural and religious backgrounds;

· both men and women, boys and girls.

Principle 7: Society as a whole should benefit
We intend that our policies and activities should benefit society as a whole, both locally and nationally, by fostering greater social cohesion, and greater participation in public life of:

· disabled people as well as non-disabled people;

· people from a wide range of ethnic cultural and religious backgrounds;

· both men and women, boys and girls.

Pathways to Equality

In pursuit of equality and respect for all, every member of the School is expected to act with honesty, integrity, care, kindness, thoughtfulness, responsibility and humility.
Every child is entitled to a broad and balanced academic and social curriculum, which is accessible to them.  All staff work closely to ensure that all learning tasks are made accessible, meaningful and relevant to every learner and that curriculum content and resources represent and celebrate diversity.

In line with our duty to teach Fundamental British Values we support children’s developing understanding of these four values in the following way:

Democracy:  Making Decisions Together

As part of our practice to develop children’s self-confidence and self-awareness as cited in Personal, Social and Emotional development:

· we encourage children to see their role in the bigger picture, encouraging children to know that their views count, value each other’s views and values and talk about their feelings, for example when they do or do not need help:  when appropriate we demonstrate democracy in action, for example through children sharing views in a group session with a show of hands;

· we support the decisions children make and provide activities that involve turn-taking, sharing and collaboration:  children are given opportunities to develop enquiring minds in an atmosphere where questions are valued.

Rule of law: understanding rules matter as cited in Personal, Social and Emotional Development
As part of our practice to support children’s developing ability to manage feelings and behaviour:

· we support children to develop an understanding of their own and other’s behaviour and its consequences, and learn right from wrong;

· we negotiate codes of behaviour and rules with children, for example, to agree the rules for tidy-up time and ensure that children understand that rules and boundaries apply to everyone.

Individual liberty: freedom for all
As part of our practice to support the development of children’s self-confidence and self-awareness and awareness of people and communities, as cited in Personal, Social and Emotional development and Understanding the World:

· We aim for children to develop a positive sense of themselves:  we provide opportunities for children to develop their self-knowledge, self-esteem and increase their confidence in their own abilities, for example, through allowing them to take risks whilst developing climbing skills, mixing colours, talking about experiences and learning from others;

· we encourage a range of experiences that allow children to explore the language of feelings and responsibility, reflect on their differences and understand we are free to have different opinions, for example in a small group they are able to discuss what they feel about transferring into a new school.

Mutual respect and tolerance:  treat others, as you would like to be treated
As part of our practice to support children’s awareness of People and Communities, to Manage Feelings and Behaviour and Make Relationships, as cited in Personal, Social and Emotional Development and Understanding the World:

· we work to create an ethos on inclusivity and tolerance where views, faiths, cultures and races are valued and children are engaged in the wider community;

· our planning and practice is geared to supporting children to acquire a tolerance and appreciation of and respect for their own and others cultures; know about similarities and differences between themselves and others and among families, faiths, communities, cultures and traditions and share and discuss practices, celebrations and experiences;

· we encourage and explain the importance of tolerant behaviours such as sharing and respecting other’s opinions;

· we promote diverse attitudes and challenge stereotypes, for example, sharing stories that reflect and value the diversity of children’s experiences and providing resources and activities that challenge gender, cultural and racial stereotyping.

Staff will:
· consistently challenge and actively promote tolerance of faiths, cultures and races;
· challenge gender stereotypes, including routine segregation of boys and girls;
· work to engage children and families with the wider community;
· challenge behaviours (whether of staff, children or parents) that are not in line with the Fundamental British Values of democracy, rule of law, individual liberty, mutual respect and tolerance for those with different faiths, beliefs and lifestyle choices.

Staff ensure that all children are enabled to participate fully in the life of the School, including educational visits and other trips.

All members of the School feel able to openly discuss potentially contentious issues, while the School’s core values are consistently upheld.

Staff use their professional judgement when dealing with any incident.  All complaints concerning harassment, abuse or discrimination are recorded by the Headteacher and appropriate action is taken. 

When incidents occur involving individual children, staff will approach both sets of parents and arrange a meeting to discuss the situation in an atmosphere free of accusations, stressing that we should consider this as an opportunity to identify a way forward.  It is important that everybody accepts the need to do something about the situation for the benefit of those children involved.  Care will be taken to ensure that the behaviour (not the child/children personally) is addressed. 

Children’s attainment and progress are carefully monitored to ensure that children’s confidence and self-esteem thrive and that every child feels welcomed and sufficiently supported, particularly those at risk of discrimination and marginalisation.

Children’s behaviour, discipline and exclusions are carefully monitored to ensure that no identifiable group is over-represented without a challenge.

Parents and Carers active involvement in their children’s learning and development is essential; their views are regularly sought and respectfully listened to, particularly in any decision making that affects them. Methods include: Parent Conferencing, record sharing meetings, Record of Achievement feedback forms and evaluation forms following courses or activities, training or opportunities promoted by the School and an annual evaluation for parents to comment on the quality of the provision for their children.

Disabled people from the local and wider community are regularly consulted when the School considers how to further promote disability equality and avoid discrimination.

Opportunities are sought regularly to hold events that bring people together from a variety of different backgrounds and foster positive relationships. These include:

Bonding: Midwife advice, Breastfeeding Support, Baby Massage, Milk Group.

Health:  Early Parenting Group, Sleep Clinic, Child Health Clinic, Healthy Eating Courses, Paediatric First Aid.

Adult Education: Volunteer Training, Mums Aloud, Basic English and Maths, NVQ Training. Behaviour online courses

Family Learning: Families Together, Story Sacks, Play and Language, Maths Packs, Toy Library, Book bags, Book Loan Schemes, Makaton Courses, Language packs, Community Beach School, SSC coffee mornings.

Universal Groups: Play and Learn Together.

Targeted Groups: Jobcentre Plus, Positive Parents, Post Natal Depression, Play and Learn, Hope Group, Dads’ Breakfast, Teenage Parents Group.

Opportunities to develop shared understanding: Parent Conferencing, Ongoing Records of Achievement and feedback meetings, Curriculum and other Information Leaflets, Displays.

The School pursues links with the local, national and global community:

· Strong links have been developed with other schools in the FAB (Felpham and Bognor) community:  these schools have developed a Locality Plan which focuses on joint working to support all children and young people to reach their full potential:  Links have also been forged with a local Dementia facility which enables joint activities to be undertaken by both the youngest and the eldest in our locality;
· students from various professional backgrounds use the School for practical experience; in addition, we support trained practitioners from a range of settings through focused visits and courses;

· the School has worked with practitioners from several countries which has involved staff members visiting and learning about a range of approaches as well as sharing our strengths.

All processes for staff recruitment, induction, development and progression are scrutinized and carefully explored to ensure that no individual is unfairly treated.

The diversity of the children in the School and local community is represented in the complement of staff and governors as far as possible.

Action plans for further promoting equality of opportunity across all strands of the School’s functions (as employer, service provider and community resource) and for promoting community cohesion appear as standing items in the Strategic Integrated Development Plan.

Procedures

We recognise that the actions resulting from a policy are what make a difference.  We will draw up an annual action plan within the framework of the overall Integrated Strategic Development Plan.

We will keep each curriculum area and all aspects of learning under review in order to ensure that teaching and learning reflect the seven core principles.

We use quantitative and qualitative data relating to the implementation of this policy, and take action as appropriate.  In particular, we collect, analyse and use data in relation to children’s progress and achievement, broken down as appropriate according to disabilities and special educational needs, ethnicity and gender.

Prejudice related incidents will be identified as such when anyone involved with the incident feels that it is motivated by prejudice.  All such incidents are referred to the Headteacher, whose role it is to assess, record and deal with all incidents.  We take seriously our obligation to report regularly to the Local Authority about the numbers, types and seriousness of prejudice related incidents at our School and how they are dealt with.

We respect the religious beliefs and practice of all staff, children and parents, and comply with reasonable requests relating to religious observance and practice.

We ensure that all staff, including support and administrative staff, receive appropriate training and opportunities for professional development, both as individuals and as groups or teams.

We ensure that the content of this policy is known to all staff and governors and parents.  All staff and governors have access to a selection of resources which discuss and explain concepts of equality, diversity and community cohesion in appropriate detail.

We ensure that the core principles listed above apply also to the full range of our policies and practices, including those that are concerned with:

· learners’ progress, attainment and assessment;

· learners’ personal development, well-being and welfare;

· teaching styles and strategies;

· admissions and attendance;

· staff recruitment, retention and professional development;

· care, guidance and support;

· behaviour, discipline and exclusions;

· working in partnership with parents, carers and guardians;

· working with the wider community.

Roles and Responsibilities

The governing body is responsible for ensuring that the School complies with legislation, and that this policy and its related procedures and strategies are implemented.
The Headteacher is responsible for implementing the policy; for ensuring that all staff are aware of their responsibilities and are given appropriate training and support; and for taking appropriate action in any cases of unlawful discrimination.

The Inclusion Coordinator is responsible for:

· writing the annual action plan;

· supporting the Headteacher to ensure that all staff have access to related information and ongoing training;

· monitoring evidence on an annual basis;

· developing the staff’s understanding of the philosophy of inclusion, including completion of I.P’s and liaison with outside agencies as necessary. 

All staff are expected to:

· promote an inclusive and collaborative ethos in the School;

· deal appropriately with any prejudice-based incidents that may occur;

· identify and challenge bias and stereotyping in the curriculum;

· support children within the School for whom English is an additional language;

· keep up-to-date with equalities legislation relevant to their work.
Gifted and Talented

Introduction

"Contrary to popular belief, not all very able pupils find success in school and life.  Some glide through school without notice or real challenge."

Steven Buchanan 1994

This Policy has been developed to consider how to meet the needs of the children in the Nursery School who are gifted and talented.  One of our main aims as a School is to meet the educational needs of each individual child.  Gifted and talented children require opportunities to work at a high level for their own satisfaction; this also provides a role model for others.

Definition

Children who are gifted and talented are those whose abilities are well developed in one or more areas of experience. We therefore need to provide appropriate opportunities that develop, enhance and extend their identified strengths.

Aims

We aim to:

· ensure that every child feels secure and valued within the School environment and develops  

           a sense of belonging;

· encourage, support and challenge the children, in partnership with parents, to pursue high individual achievement in all aspects of their social, emotional, moral, spiritual, physical and intellectual growth in order to become self-reliant learners;

· plan a broad and balanced curriculum, based on children’s first hand experiences, to match the children’s general developmental and individual needs, with equal access of opportunity for all children of different ability, gender, culture, religion and social/economic background;

· help the children develop lively, enquiring minds, the ability to question and discuss and to apply themselves to relevant tasks and physical skills.

Methodology

Identification

· The learning opportunities staff plan for all children are used to identify those children who                                                              have well developed thinking skills.

 "Suitable provision is the most important element of identification.  Without a curriculum opportunity many talents and abilities will go unnoticed".                                                J. B. Teare
· initial and ongoing discussions between key worker and parent/carer provide an all-round picture of the child.

· staff observation of children and ongoing records of their development (see Observation and Record Keeping Policy) are used to identify the stage of development a child has reached.

· Gifted and talented children would be expected to show some (not all) of the following characteristics and this information is included in their records.  They may:


have a well-developed imagination;

be inquisitive; ask pertinent questions (deep questions);

be keen to learn; learn easily; select and retain significant knowledge and concepts efficiently; have a good memory;

enjoy problem solving activities, demonstrating reasoning ability and a logical approach, respond well to open-ended questions;

display creative thinking;

show the ability to make abstract representations;

concentrate well and persevere in challenging self-chosen task;


have an advanced (for their age) ability in one or more areas (not necessarily academic/intellectual);

be more independent and autonomous than their peers;

be able to transfer learning to new situations;

be articulate; may have a wide vocabulary;

be willing to take on new challenges;

show more co-operation and sophisticated approaches to play, often taking greater risks;


be confident in the Nursery School environment and in him/herself;

be observant;

demonstrate a sense of humour;

be mature for their age; resembling older children in play interests, social skills and choice of friends;

be competitive;

possess more energy, vigour, persistence and enthusiasm than their peers;

            have a particular interest and be quite knowledgeable about it; 

            prefer older playmates or adult company; 

            be popular with peers and relate easily to them
They may also:


reason verbally about social situations although not able to handle them in practice;


need a challenge to stimulate their interest or see the potential in activities;


become tired or bored more quickly than other children (daydream, disrupt, fool around);


become frustrated when they cannot meet their own expectations;


show average emotional control and age appropriate signs of stress (bad temper, irritability, non-compliance);


not display their advanced understanding in everyday practical activities;


may lose interest when asked to do more of the same.

· Consideration is given to the type of ability that children have with particular reference to theories on multiple intelligences proposed by Howard Gardner (1983) and others.

Interpersonal – children build and form positive relationships, they understand other’s points of view and play well with others.  They develop this intelligence by observing the behaviour of others and relating it to themselves.

Intrapersonal – children reflect on their own abilities, understand their own thoughts, feelings and emotions, are self-contained, motivated and reflective.  They develop this intelligence by recognising their own position in the world and by exploring their ability to change themselves.

Linguistic – children communicate well with others through words, listening, speaking, reading and writing.  They may mimic voices, experiment with words and often speak early.  They develop this intelligence by learning language and by being exposed to rich language from a variety of sources and types.

Logical/Mathematical – children are able to reason and think things through in a logical manner.  They can recognise patterns, understand what symbols mean, sequence and classify.  They are well organised and ordered.  They are often familiar at a younger age with mathematical/logical concepts.  They develop this intelligence by learning to manipulate numbers and concepts.

Visual/Spatial – children learn through seeing and observing, remembering the position and look of things, they can visualise scenes and communicate these to others in pictures.  They develop this intelligence by exploring shapes and by drawing and modelling with malleable resources.

Bodily/Kinaesthetic – children use their bodies skilfully, both large and fine movements, they are well co-ordinated, remember what was done rather than said or seen, are creative when constructing and in physical movements.  They develop this intelligence by moving their body effectively for a variety of purposes and by practising crafts.

Musical – Children are able to make music, appreciate and respond to the mood of music, have a good sense of rhythm, remember tunes and songs and enjoy making music.  They develop this intelligence by using musical instruments, singing nursery rhymes and singing games.

Naturalist – children are interested in living things, plants, animals and the natural world. They develop this intelligence by observing the natural world and recognising objects that may be natural or man-made.

Humoristic – children have the ability to see the funny side of a situation, to understand and make jokes and laugh easily.

Olfactory/Gustatory– children are sensitive to smell and taste and can distinguish things by these means.

Haptic – children have the ability to know the world through a sense of touch (e.g. they may be good at playing an instrument or pottery). 

Meeting Individual Children’s Needs

· Organisation of the school environment

The Nursery School is organised to enable children to access a range of activities themselves at their own level of development, through the workshop areas.  They are able to extend their knowledge and skills through their own particular interests while working alongside the staff.  Careful and appropriate resourcing and management of time enable children to progress at their own pace.

Specific resources are provided which are aimed at "stretching" gifted and talented children. Potential for progression is illustrated in the specific schemes of work and the cross-curricular planning of the workshop areas. This supports the staff team to plan for the whole range of abilities.

Children are encouraged to ask for help when they feel they need it, both from each other and the adults in the environment. Peer support is actively encouraged as staff recognise that the most effective learning takes place in a social context.

Staff understand the value of children organising their own play and of being able to evaluate it.  They realise that increased confidence and success in one aspect may overflow into other areas, thus supporting the development of the whole child.

· Record Keeping and Planning

In order to assess the children's development, staff make regular observations and keep detailed records.  These help to ensure that all children are making progress and have access to a balanced curriculum. Specific plans are made for individual children including those who are gifted and talented. Staff ensure that over a period of time children have a rich range of opportunities to use the skills and knowledge they have acquired and to experience/develop higher order thinking skills.

At the staff weekly planning meetings, the individual needs of children are discussed, including those of the gifted and talented.  In addition, key workers regularly identify and plan specific “extension” activities for children in their group who have been identified as gifted and talented, aimed at extending children’s thinking or introducing new experiences.  The children’s current interests may be highlighted through the short term planning "pointers for the future" to allow other team members to continue the necessary support.

Children who are gifted and talented are also given opportunities to plan their own learning with staff facilitating and extending the potential of activities.  Staff also plan specific open ended and higher order questions to develop children’s thinking skills. Staff are practiced at incorporating Sustained Shared Thinking into their conversations with children and ‘work together’ in an intellectual way to solve a problem, clarify a concept, evaluate activities, extend a narrative etc.
Partnership with Parents

The school recognises that forming an effective partnership with parents is profoundly important for children to reach their potential in school.  The aims and methodology of this important element of the school’s philosophy are outlined in the Parents in Partnership Policy.
Review of Policy

The impact of the policy for children who are gifted and talented is regularly reviewed through ongoing monitoring of children’s achievement, and the quality of teaching including planning for individual children’s needs.  
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